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EDU 627 - Spring 2007

Performance Assessment

Instructor:
Dr. Pokey Stanford

Office:

106 Smith Hall

Phone:
(601)318-6605


Email:

barbara.stanford@wmcarey.edu
Office Hours: By appointment

Class Time:
MWF, TR- 12:30

Classroom LRS 118

Texts:

Rogers, S. and Graham, S. (2003).  The high performance toolbox: Succeeding with performance tasks, projects, and assessments. Evergreen, CO: Peak Learning Systems.

Course Description:

This course will examine theory, practice and strategies related to assessing student achievement in the contemporary classroom. After examining expected outcomes and their relationships among curriculum, instruction, policy and assessment, participants will explore effective ways to employ a wide range of significant assessment instruments. Participants will create learning units that will utilize alternative assessment strategies and instruments. Participants will develop a proactive plan for implementing portfolio assessment in the classroom. Participants will also examine standardized tests, teacher-made tests, and various grading options. Assessment practice will be analyzed in light of current research in best practice in teaching and learning.

Course Objectives:


The student will:

· Examine the foundations of assessment policies and strategies;

· Understand the role of assessment in determining instructional methods and curricula;

· Analyze current assessment practices at the local and national levels;

· Examine and develop a wide variety of assessment instruments and strategies;

· Design practical strategies for measuring the achievement of students of diverse backgrounds and ability levels;

· Analyze the role of standardized tests;

· Create effective teacher-made tests that measure higher-order thinking skills;

· Plan a unit of instruction utilizing various strategies for performance assessment; and

· Develop a plan for implementing performance assessment within a classroom.

Standards Correlation

NCATE

http://www.ncate.org/
INTASC Principle 8
www.ccsso.org
ISTE Principle 4   http://www.iste.org/
CEC Standard 8
http://www.cec.sped.org/ps/
NAEYC Standard 3
http://www.naeyc.org/
AAECI Standard 4
http://www.acei.org/ncateindex.htm
NMSA Standard 5
http://www.nmsa.org/services/teacher_prep/index.htm
IRA Standard 3
http://www.reading.org/
NCTM

http://www.nctm.org/
NSTA


http://www.nvgc.vt.edu/nsta-ncate/nsta98.htm
NSSA


http://www.socialstudies.org/standards/teachers/
Course Outline:

· Performance Learning

· Terminology

· Performance vs. traditional assessment

· Why performance assessment?

· Bases for performance assessment

· Performance learning vs. performance assessment

· Considerations for using performances

· Assessment and Evaluation

· Terminology

· Categories and advantages/disadvantages

· Considerations for design

· Practical considerations

· Performance Unit Design
· Common starting points

· Essential facets to performance design

· Aligning curriculum, instruction and assessment

· Declarative and procedural knowledge

· Aligning frameworks

· Rubrics

· How to construct

· Dynamic and static criteria

· Quality terms

· Assessing quality

· Learning Events, Checkpoints, and Logistics

· Managing details

· Using checkpoints

· Effective planning

· Assessing Performance Designs

· Facilitating Change

· Implementing a 10-stage portfolio organizer

· Compare and contrast types of portfolios

· Plan personal applications

In this course, participants will:

· Develop definitions of thoughtful leaner outcomes and authentic assessments;

· Establish a rationale (to be used in communication with (a) administrators, (b)parents and (c)students) for authentic assessment;
· Plan instruction incorporating research-based best practice;
· Develop a plan for implementing performance assessment.
Course Requirements:

Students are expected to

· Be active participants in all classroom activities, group discussions and group learning activities;

· Create a unit of study incorporating performance learning/assessments;

· Develop a plans based on text assignments assessment in the classroom;

· Share five current journal articles (within the last five years) related to performance assessment.

Course Evaluation:


Attendance and Participation 

250 points


Journal Critiques
5 @ 25 pts each
250 points


Toolbox Assessment Organizer

500 points

Grading Scale:

95-100 A

85-94 B

75-84 C

70-74 D

<70

F

Class Attendance and Assignments:


Attendance for class meetings is extremely important. Classes involve the clarification of directions for assignments, coverage of course content, class discussions and group activities. All absences will be recorded. Three points from the final grade will be deducted for each absence. 

Class 1
Overview 



Current status of assessment



KWL



Class 2
Chapter 1

Class 3
Chapter 2  (online)

Class 4
Chapter 3, (online)

Class 5
Chapter 4 (online)

Class 6
Chapter 5(online)

Class 7
Chapters 6 and 7(online)

Class 8
Chapters 8 and 9(online)

Class 9
Chapter 10(online)

Class 10
Toolbox Assignments Due

Final 

Journal Summarizations/Critique Due

Each assignment will be graded on completeness and the generalizability into your classroom (in other words can you REALLY use this?). Bring them to class when we meet again. They may be lengthy and should be as detailed as the chapters describe.
Related websites
http://rubistar.4teachers.org/index.php
http://school.discovery.com/schrockguide/assess.html
http://www.emtech.net/Alternative_Assessment.html
http://www.nwrel.org/nwreport/sept96/alter.html
http://www.coe.ilstu.edu/cecp/PBA/PBA.htm
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Americans with Disabilities Act

Students with disabilities, who are protected by the Americans with Disabilities Act of 1990 and require special accommodations, should contact Mrs. Brenda Waldrip at 601.318.6188. Mrs. Waldrip is located in the Student Services Office in Lawrence Hall.
University Statement on Academic Integrity:



William Carey University seeks to create an environment that encourages continued growth of moral and ethical values, which include personal honesty and mutual trust. The university places the highest value on academic integrity and regards any act of academic dishonesty as a serious offence. Academic dishonesty is considered unethical and in violation of William Carey University’s academic standards and Christian commitment. If such an incident occurs, students, faculty, and/or staff are obligated to initiate appropriate action. Depending upon the seriousness of the offence sanctions could include failure of the assignment, failure of the course, and could lead to suspension or dismissal from the university. A full explanation of the procedures for responding to instances of academic dishonesty is contained in the university’s Polices and Procedures manual and in the student handbook, The Lance.

Catastrophic Event Plan
In case of a catastrophic event, the following procedures will be maintained: In case of a closed campus with internet access, all courses will shift to Blackboard/D2L or CourseCompass or email delivery of assignments. Follow all assignments in the syllabus and send them via the electronic method(s) or email to your professor. In case of a closed campus with no internet access, follow all syllabus’ directions for the completion of all course assignments. Completed assignments should be packaged in due date order for delivery to the campus once the campus has reopened. These assignments can also be sent by mail or email when possible.

