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 SEQ CHAPTER \h \r 1Reading/Writing Across The Curriculum     EDU 636

 William Carey University

Spring 2007

Instructor:
Stacy R. Reeves, Ph.D.

Phone:

601-318-6604  


This is my office number. Please leave a message.

Email:

Stacy.Reeves@wmcarey.edu  
I will check this approximately every other day. If your comments are urgent, you should call either my office or the Education Office (601-318-6600) and leave a message.

Office Hours:
Hours are posted on the office door (LRS 100). Others hours are available by appointment.

Course Description and Rationale:

This course is designed to familiarize inservice teachers with specific principles and practices of integrating reading/writing across the curriculum. An emphasis will be placed upon an awareness of balancing the process and the product of reading/writing, strategies, techniques, methods, and materials using reading/writing, and the assessment of reading/writing. 

Class Days, Time, and Location:

Tuesday nights from 6:00 pm to 9:45 pm in LRS 120

Textbook:
Tama, M. C., & McClain, A. B. (2001). Guiding reading and writing in the content areas: Practical strategies (2nd ed.). Dubuque, IA: Kendall/Hunt.

Americans with Disabilities Act (Hattiesburg Campus):

Students with disabilities who are protected by the Americans with Disabilities Act of 1990 and require special accommodations should contact Mrs. Brenda Waldrip at 601-318-6188. Mrs. Waldrip is located in Student Services Office in Lawrence Hall.

Catastrophic Event Plan:



In case of a catastrophic event, the following procedures will be maintained:



In case of a closed campus with internet access, all courses will shift to 


D2L or email delivery of assignments. Follow all assignments in the 


syllabus and send them via D2L or email to your professor. In case of a 


closed campus with no internet access, follow all directions found in the 


syllabus for the completion of all of the course’s assignments. Completed 


assignments should be packaged for delivery to the campus once the campus 

has reopened. These assignments can also be sent by mail or email when 


possible. 

Goals and Student Learning Outcomes:



Each graduate student will meet the following goals and learning outcomes established for this course. The graduate student will be able to:

1. Acquire a thorough knowledge of the central concepts of reading/writing across the curriculum, the tools of inquiry for literacy, and the structures of literacy; (INTASC #1; ISTE NETS-T: #1a, #2a, #2e, #3a, #4a; IRA: #1.0, #2.0, #5.0, #7.0;);

2. Use the knowledge in learning outcome one to create learning experiences that make the reading/writing connection meaningful for all students; (INTASC #1; ISTE NETS-T: #1a, #2a, #2e, #3a, #4a; IRA: #1.0, #2.0, #3.0, #4.0, #5.0, #6.0, #7.0, #8.0, #9.0, #10.0, #11.0, #12.0;);

3. Develop an in-depth knowledge of current strategies which foster critical thinking, problem solving, and performance skills; (INTASC #4; ISTE NETS-T: #2a, #3c; IRA: #1.0, #2.0, #3.0, #4.0, #5.0, #6.0, #7.0, #8.0, #9.0, #10.0, #11.0, #12.0;);

4. Construct new activities and assessments based on the best practices of literacy which are based on current knowledge of how children learn and develop intellectually, personally, emotionally, and socially in literacy-orientated ways; (INTASC #2, #3; ISTE NETS-T: #2a, #3b, #6b, #6c; IRA: #3.0, #4.0, #10.0);

5. Identify specific and alterative goals and learning outcomes for reading/writing instruction that are necessary for curriculum change and improvement in the school classroom; (INTASC #7; ISTE NETS-T: #2a, #3a; IRA: #1.0, #2.0, #10.0, #11.0, #12.0;); 

6. Utilize alternative resources and strategies for the integration of reading/writing across all disciplines and subject areas; (INTASC #1; ISTE NETS-T: #1a, #2a, #2e, #3a, #4a; IRA: #4.0, #5.0, #8.0;);

7. Incorporate manipulatives, technology, literature, and other resources and techniques to build a positive learning environment; (INTASC #5; ISTE NETS-T: #2e, #3d; IRA: #2.0, #5.0, #12.0;);

8. Incorporate knowledge of positive motivational techniques, positive student self-initiative, positive communication, and other resources and techniques to build an encouraging learning environment; (INTASC #5; ISTE NETS-T: #2e, #3d; IRA: #5.0, #11.0, #13.0, #16.0;);

9. Select methods of assessment appropriate for literacy assessment and evaluation; (INTASC #8; ISTE NETS-T: #4a, #4b, #4c; IRA: #3.0, #5.0, #6.0, #7.0, #9.0, #10.0;);

10. Learn strategies for helping parents and caregivers become aware of their children’s literacy abilities; (INTASC #10; ISTE NETS-T: #5d, #6b, #6c, #6e; IRA: #1.0, #2.0, #5.0, #11.0, #12.0;);

11. Foster positive relationships with colleagues at the school/job and university setting; (INTASC #10; ISTE NETS-T: #5d, #6b, #6c, #6e; IRA: #11.0, #13.0, #15.0, #16.0);



12. Integrate technology as an important part of literacy teaching and learning; 



(INTASC #6; ISTE NETS-T: #5d, #6b, #6c, #6e; IRA: #5.0, #8.0, #10.0, #12.0;);  

13. Actively reflect on the course and the classroom through the use of technology activities; (INTASC #9; ISTE NETS-T: #5d, #6b, #6c, #6e; IRA: #5.0, #8.0, #10.0, #12.0, #13.0, #14.0, #16.0;).

Information on the Program Standards, as identified by an abbreviation and item number, may be found http://www.ncate.org/institutions/programStandards.asp?ch=4.

Instructional Techniques:


Topics will be introduced through lecture, discussions, demonstrations, modeling, hands-on activities, group and individual presentations, and the use of technology. In-class cooperative learning groups will also be used. 

Course Assignments and Requirements: 

Grades for the course will be assigned on the basis of the degree and the quality of completion of the assignments and requirements listed in this syllabus. Students will be given detailed descriptions of the grading criteria before the assignment is due. Students are required to complete the following:

1. Complete all assigned readings before each class meeting and be prepared to write in-class reflections on the text readings and supplemental readings.

2. Actively participate in all class activities, discussions, demonstrations, individual and group activities including use of D2L.



3. Submit one paper of five to seven pages in length on one of the topics from the textbook. Additional instructions and specifications will be given regarding this assignment.
4. Present a PowerPoint presentation on the same topic as the paper which has 10 to 15 slides. Additional instructions and specifications will be given regarding this assignment.

5. Create a poster which shows how teaching is an art and a craft. Additional instructions and specifications will be given regarding this assignment.



6. Complete a strategy with students. Additional instructions and specifications will be given regarding this assignment.


7. Complete a final exam which will include information from the textbook, teaching methods and strategies investigated in class, demonstrations, activities, and presentations completed for class, and materials given during class.

Evaluation:
All written and oral assignments and presentations will be assessed on the basis of three major sets of criteria ABOVE the requirements set for the assignment. These three major criteria are the following:

1. MECHANICS: this includes, but is not limited to, such areas as appropriate subject-verb agreement, comma usage, punctuation usage, correct spelling, sentence structure, materials free from typing errors, and correct use of APA references and format.

2. CONTENT: this includes the quality of information, use of correct terminology, documentation, addressing the topic, and following all oral and written directions.

3. EXPRESSION: this includes writing clearly and concisely about the topic and using appropriate oral grammar when speaking in class, especially during presentations.

Course Requirements’ and Assignments’ Points:




1. Participation, Attendance, and Professional Points


20

2. Paper








20



3. PowerPoint on the Topic of the Paper




20

4. Poster of the Art and Craft of Teaching



            15

5. Strategy








10



6. Final Exam








15










TOTAL
100

Grading Scale:

100 - 93
A

  
92 - 85

B

  
84 - 77

C

  
76 - 70

D




69 and below
F

Class Assignments:


All assignments are due the day that they are assigned at the beginning of class. Late assignments will have points taken off, then graded using the grading criteria of the assignment. Assignments will not be accepted after the second late day. All assignments are to be typed unless they are in-class activities or other instructions are given. 

Class Attendance: 


The graduate student is a necessary and vital part of this class. The opinions, comments, and ideas that are shared in whole group and small group activities are prominent parts of the student’s participation grade. Also, in-class reflective writings on the text readings, supplemental readings, and small group activities will occur frequently. If the student is not in class, participation in that day’s writings and activities cannot occur and cannot be made up. For these reasons, the student is expected to attend every class, arriving on time and leaving only after the class has dismissed. Being tardy twice or leaving class early twice will count as one absence. If an absence occurs, the student is responsible for getting all notes and materials from a classmate. Each absence, regardless of the reason, will deduct 4 points from the student’s Participation and Attendance grade. If the student misses three classes, he or she cannot receive credit for the course. (See the Graduate Catalog.)

University Statement on Academic Integrity:



William Carey University seeks to create an environment that encourages continued growth of moral and ethical values, which include personal honesty and mutual trust. The university places the highest value on academic integrity and regards any act of academic dishonesty as a serious offence. Academic dishonesty is considered unethical and in violation of William Carey University’s academic standards and Christian commitment. If such an incident occurs, students, faculty, and/or staff are obligated to initiate appropriate action. Depending upon the seriousness of the offence sanctions could include failure of the assignment, failure of the course, and could lead to suspension or dismissal from the university. A full explanation of the procedures for responding to instances of academic dishonesty is contained in the university’s Polices and Procedures manual and in the student handbook, The Lance.

Professionalism – Disposition for Teaching Excellence



You are expected to demonstrate professionalism throughout your graduate 

program. Failure to do so in this course may result in a significant reduction in 

your final course grade. Throughout the course, you are expected to 


demonstrate professionalism in the ways described below. Professionalism 

includes, but is not limited to, the ways that you participate in the university 

classroom and the ways that you facilitate and participate in discussion of 


textbook chapters and other professional readings. Failure to demonstrate 


professionalism may result in a significant reduction of your final course 


grade.   

Areas of Professionalism:



1. Dependability and Reliability – shows responsible attendance, arrives 


punctually for class, completes assignments on time, and is organized and 


prepared.



2. Respect – shows respect toward others (peers and instructors), deals with 

frustrations, problems, and differences in opinion that are inherent in any 


learning environment in mature ways.  


3. Commitment and Initiative – takes assignments seriously, demonstrates 


commitment to learning and to students rather than just completing 


assignments for a grade, explores professional sources for new ideas.



4. Responsiveness – seeks and values constructive feedback from others 


(peers, instructors), relates well with others. 



5. Collaboration – helps create positive relationships in the university 


classroom and learning experiences, participates in the learning process by 

sharing diverse experiences and perspectives, participates productively in 


group activities, and establishes productive and professional relationships with 

the university professor and colleagues.



6. Open-Mindedness – demonstrates a willingness to question both traditional 

and innovative practices in the quest for doing what is best for children, shows 

a willingness to be flexible when dealing with the uncertainty and complexity 

of educational issues.



7. Knowledgeable – is aware of current educational issues, demonstrates an 

ability to illustrate and apply subject matter concepts.



8. Communication – demonstrates effective communication, models standard 

and appropriate English in writing and speaking, expresses thoughts clearly 

and succinctly.



9. Academic Honesty – takes responsibility for producing independent work 

when required and group work when required.

You have the potential to retain all 20 Participation, Attendance, and Professional Points.  Your professional points will be deducted as follows:
Absences – 4 points for each absence. 
Tardies and Leaving Early – 2 points for each tardy; 2 points for leaving early – any combination of tardies and leaving class early which accumulates in two total will cause one absence to be recorded for the student.
Class participation – points will be deducted on a case-by-case basis for such things as not participating in class activities, demonstrating distractive, disruptive or inappropriate behavior during class, and so forth 

Journals and Magazines:

American Educational Research Journal

Journal of Education
Journal of Multicultural Research

Child Development



Journal of Reading
Journal of Teacher Education

Childhood Education



Language Arts

Phi Delta Kappan

Educational Leadership



Reading Teacher

Reading Research Quarterly

Elementary School Journal


Teaching K-8

Teaching and Learning

Journal of Adolescent and Adult Literacy

Young Children

Book Links

Review of Educational Research


Reading Today (newspaper of International Reading Association)
NOTE: Children are not permitted to attend class with their parents. Thank you.

Cell Phones: - Turn all cell phones off or on silent. Do not use text messaging at any time during class. It is both inappropriate and rude to be “texting” while in class. The instructor will ask the student to leave the class and you will be marked as absent for that class (-4 points from your grade). 
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Tentative Class Schedule, Topics, and Assignments’ Due Dates
	DATESADVANCE \d4

	TOPICS
	ASSIGNMENTS DUE

	February 20
	Syllabus; Selection of topics and presentations’ dates; Chapter 1
	

	February 27
	Chapter 2
	

	March 6
	
	Online Assignment

	March 13
	Spring Break
	

	March 20
	Chapter 3 
	Paper Due; PP Presentations (6)

	March 27
	Chapter 4
	PP Presentations (6)

	April 3
	Chapter 5


	Posters Due; PP Presentations (6)

	April 10
	Chapter 6
	PP Presentations (6) 

	April 17
	Chapter 7
	

	April 24
	Chapter 8
	Strategy Due

	May 1
	Chapter 9
	

	May 8
	Exam Week
	Final Exams


LATE ASSIGNMENTS will have 5 points per day deducted from their value. After TWO LATE DAYS, ALL assignments are worth zero (0) points.

