William Carey University
Spring 2007
EDU 611 

CURRENT TRENDS IN TEACHING READING

Instructor:   Dr. Karen Hill
Phone: (C) 601-577-7551   (H) 601-649-8380   (W) 318-6603
E-mail: karen.hill@wmcarey.edu
Class Time and Location: Thursday 6: 00  LRS 117
Location: LRS 114

Office Hours: Room 103 (LRS) Monday 10:00-2:30, Tuesday 9:30-12:00   Wednesday 9:30-4:30 (lunch 12:00-1:00) 

Textbooks:   Braunger, J., & Lewis, J. P. (2006). Building a knowledge base in      

reading (2nd ed.). Portland, OR: Northwest Regional Educational Laboratory.
    Tompkins, G. E. (2004). 50 literacy strategies: Step by step (2nd 
            ed.). Upper Saddle River, NJ: Pearson Education. 

Course Description: 

This course is designed to familiarize in-service teachers with current trends and theories concerning the aspects of elementary reading instruction (k-8). Methods, approaches, and materials used in teaching reading will be presented along with their theoretical backgrounds and research. This course will also provide students with practical opportunities to investigate current trends in reading, compare other researched perspectives, and observe how the techniques of specific approaches actually work. (3hrs.)

I. Rationale:

This course is designed to provide the student with information relevant to reading skills, materials used, and current practices of teaching reading in the elementary school (k-8). Emphasis will be on communication arts for thinking and learning and the interactive nature of the reading process. Attention will be focused on contemporary issues of teaching reading from a text and the research perspective, and (b) on an awareness of current, effective reading practices.

A major goal of reading instruction is to develop in each student the ability to read independently and successfully. The ability of the teacher to utilize cueing systems, strategies, and techniques that result in comprehension enabling students to gain that independence is very important. The content of this course is designed to give inservice teachers and graduate students an extensive study of the reading process so that they might apply in the elementary reading class appropriate techniques and approaches of teaching reading that will be studied in this course.

Upon completion of this course, students will have gained an understanding of the importance of oral language, phonological and phonemic awareness, alphabetic principle, literacy development, word analysis, reading fluency, reading comprehension, and writing conventions and strategies that improve each.

II. Prerequisites:

Graduate standing

III. Course Goals and Learning outcomes:

The following major goals and learning outcomes are established for this course. The graduate student will:

1. Acquire a thorough knowledge of the central concepts of reading ability, the tools of inquiry for literacy, and the structures of reading; (INTASC #1; ISTE NETS-T: #1a, #2a, #2e, #3a, #4a; IRA: #1.0, #2.0, #5.0, #7.0;);

2. Use the knowledge gained in the course to create learning experiences that make reading meaningful for all students; (INTASC #1; ISTE NETS-T: #1a, #2a, #2e, #3a, #4a; IRA: #1.0, #2.0, #3.0, #4.0, #5.0, #6.0, #7.0, #8.0, #9.0, #10.0, #11.0, #12.0;);

3. Develop an in-depth knowledge of current strategies which foster critical thinking, problem solving, and performance skills; (INTASC #4; ISTE NETS-T: #2a, #3c; IRA: #1.0, #2.0, #3.0, #4.0, #5.0, #6.0, #7.0, #8.0, #9.0, #10.0, #11.0, #12.0;);

4. Construct new activities and assessments based on the best practices of reading and literacy which are based on current knowledge of how children learn and develop intellectually, personally, and socially in literacy-orientated ways; (INTASC #2, #3; ISTE NETS-T: #2a, #3b, #6b, #6c; IRA: #3.0, #4.0, #10.0);

5. Identify specific and alternative goals and learning outcomes for reading instruction that are necessary for curriculum change and improvement in the school classroom; (INTASC #7; ISTE NETS-T: #2a, #3a; IRA: #1.0, #2.0, #10.0, #11.0, #12.0;); 

6. Incorporate manipulatives, technology, trade books of all varieties, and other resources and techniques to build a positive learning environment; (INTASC #5; ISTE NETS-T: #2e, #3d; IRA: #2.0, #5.0, #12.0;);

7. Incorporate knowledge of positive motivational techniques, positive student self-initiative, positive communication, and other resources and techniques to build a positive school learning environment; (INTASC #5; ISTE NETS-T: #2e, #3d; IRA: #5.0, #11.0, #13.0, #16.0;);

8. Select methods of assessment appropriate for reading assessment and evaluation; (INTASC #8; ISTE NETS-T: #4a, #4b, #4c; IRA: #3.0, #5.0, #6.0, #7.0, #9.0, #10.0;);

9. Learn strategies for helping parents and caregivers become aware of their children’s literacy abilities; (INTASC #10; ISTE NETS-T: #5d, #6b, #6c, #6e; IRA: #1.0, #2.0, #5.0, #11.0, #12.0;)

                           [image: image1.wmf]        



10. Foster positive relationships with colleagues at the school/job 


 and university setting; (INTASC #10; ISTE NETS-T: #5d, #6b, #6c, #6e; 


 IRA: #11.0, #13.0, #15.0, #16.0);

11. Integrate technology as an important part of literacy teaching and learning; (INTASC #6; ISTE NETS-T: #5d, #6b, #6c, #6e; IRA: #5.0, #8.0, #10.0, #12.0;); 

12. Become a reflective practitioner regarding the progression of reading ability on the part of the student-learner and of the teacher-facilitator; (INTASC #9; ISTE NETS-T: #2b, #5a, #5b, #5c, #6a, #6d; IRA: #11.0, #13.0, #14.0, #16.0;);

13. Develop an understanding of the current trends in teaching reading and reading concepts in the areas of word analysis, comprehension, writing, study skills, and other important topics; (INTASC #4; ISTE NETS-T: #2a, #3c; IRA: #1.0, #2.0, #3.0, #4.0, #5.0, #6.0, #7.0, #8.0, #9.0, #10.0;);

14. Analyze various models of reading as they relate to appropriate developmental stages; the strategies and skills of reading by defining and discussing the roles of the cueing systems in the reading process including the graph phonemic system, semantic system, syntactic system, and schematic system; and compare various techniques and methods of reading instruction; (INTASC #1; ISTE NETS-T: #1a, #2a, #2e, #3a, #4a; IRA: #1.0, #2.0, #3.0, #4.0, #5.0, #6.0, #7.0, #8.0, #9.0, #10.0,  #12.0;).

Information on the Program Standards, as identified by an abbreviation and item number, may be found at http://www.ncate.org/standard/programstds.htm
Americans with Disabilities Act (Hattiesburg Campus):

Students with disabilities who are protected by the Americans with Disabilities Act of 1990 and require special accommodations should contact Mrs. Brenda Waldrip at 318-6188. Mrs. Waldrip is located in Student Services Office in Lawrence Hall.
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Catastrophic Event Plan
    In case of a catastrophic event, the following procedures will be maintained:
         In case of a closed campus with internet access, all courses will shift to Blackboard or email delivery of assignments.
                Follow all assignments in the syllabus and send them via Blackboard or email to your professor.
        In case of a closed campus with no internet access, follow all syllabus' directions for the completion of all course assignments.  Completed assignments should be packaged in due date order for delivery to the campus once the campus has reopened.  These assignments can also be sent by mail or email when possible. 
IV. Instructional Procedures and Techniques:

Topics will be introduced through lecture/discussions. Small discussion and cooperative groups will be used to explore topics. Study guides will be provided to supplement the lectures. Related visual aids will be utilized as well as demonstrations and small group projects. Oral reports will also be given as topics from the text and outside readings are discussed.

V. Requirements and Assessment:

Grades for the course will be assigned on the basis of the degree and the quality of completion of the requirements listed in this syllabus. Students are required to:

1. Complete one mid-term group project and a final exam. Both of these assessments will be based on the learning outcomes of the course and will include essay, application, and synthesis test items. The student will be responsible for all assigned readings, lectures, study guides, presentations, and any other materials covered in this course.
2. Complete an oral report and research paper on a trend in teaching reading in the elementary school. 

A) Oral report should last about 7-10 minutes

B) Oral report should focus on research findings, professional opinions, and personal views on topic

C) Oral report can include class participation

1. Present using a minimum of 7-10 Powerpoint slides as   a springboard for discussion

D) Research paper: minimum-5 pages not to exceed 10 pages – (This is excluding the title page and reference page.)

1) APA referenced (5th edition)

2) Sources should not be dated earlier than 2000

3) Sources: minimum of five; at least one reference   must be a primary source from William Carey University library.  Other sources must be peer-reviewed journals using the WCU library databases or peer-reviewed journals.  You must avoid Google searches.
4) All references cited in body of paper must be 
               included in the reference page
3.       Submit one reflection/response to class per week to the       instructor using email. This amounts to nine (9) emails for the Spring 2007 term. An emailed reflection and response to the night’s class is due to the instructor no later than 10:00 p.m. on Sunday of that week. It can be submitted immediately after the class has been completed. The reflection/response should include the following:

(
one (or more than one) new concept you learned OR one (or more than one) concept you would like to know more about, and

(
your opinion of that night’s class, discussion, or some point or idea that influenced you (positively or negatively) in some way.

These reflections will be read only by the instructor and will help her to improve the class. You should be honest. We are all learning and growing as educators. However, be aware that credit will only be given if the reflection is completed by the required time.
4.   Read three International Reading Association (IRA) position statements on literacy education. These are available at www.reading.org . Respond to each of them with a ½ page summary and ½ page critique on each statement including how you feel about these very current issues in reading. Be sure to reference them using APA (5th edition).  You may be asked to elaborate on them during class time. More instructions will be given in class.

 5.  Demonstrate one reading technique/strategy to the class using the Tompkins text.  Students may choose techniques not included with the approval of the instructor prior to demonstration.
A) Implement in class the use of each technique/strategy

B) Discuss technique /strategy with class

C) Provide an outline that includes the grade level(s) of the activity, name of the technique, learning outcomes, procedures for use, and appropriate assessment. Basically, you are writing a description of how the particular technique/strategy you’ve chosen will enable your students to master a selected benchmark.

D) Provide a copy for each member of the class 

6.  Create a unit that can be used across the curriculum with a children’s trade book (cross curricular unit). The central focus of this unit should be to motivate children to become lifelong readers. 

A) Unit should contain activities for the subjects of math, reading/language arts, science, social studies, and creative writing/arts…optional subject areas might include cooking, expressive arts/drama, physical education, technology, etc.   Each activity should be referenced to state frameworks and include an appropriate assessment.
B) Activities are to be typed in a newsletter format (Microsoft Publisher, Print Shop, Microsoft Word, etc.) Activities should be written such that ANY teacher could pick up the unit, read the activity, and conduct it in his/her own classroom. Examples will be provided.

C) Unit should be explained to the class and presented in a creative manner.
D) A copy of the unit will need to be provided for each class member. 

VI. Evaluation:
As a graduate student, all written assignments will be assessed on the basis of three major sets of criteria:

1. MECHANICS: this includes such writing abilities as appropriate verb usage, appropriate use of subject-verb agreement, comma usage, use of punctuation, spelling, sentence structure, quotes, and proper use of APA format.

2. CONTENT: this involves such areas as following directions for written assignment, addressing the actual question, (correct information), use of correct terminology, and adequate documentation.

3. EXPRESSION: this involves such writing aspects as the clarity of material, the style and format of writing, and the appropriate introduction and summary information.

                  Points

1.
Final Examination   




  200

2.
Research Paper on Reading Trend


    75
3.
Oral Report on Reading Trend

                          20

4.
Reflections/Responses Submitted by E-mail                 45
5.
Demonstration of Reading Technique

     40
6.
IRA Position Statements (3)



     30

7.
Reading Cross Curricular Unit (trade book)
                40
          

8.
Class Participation
 (in class assignments)                     50



Total Possible Points


   500

                         Grading Scale


Points


Percentage

       Grade


464-500

93-100


A


421-460

85-92



B


371-420

75-84



C


350-370

70-74



D
0-349


69…


           F

A= 93-100
Consistent participation in all class discussions; superior quality for all assignments; consistent attendance; evidence of thought and synthesis of current trends in reading instruction; evidence of potential to translate theory into classroom practice

B= 85-92
Participation in most class discussions; above average quality for all assignments; consistent attendance; evidence of reading and knowledge of current trends in reading instruction; evidence of potential to translate theory into classroom practice

C= 75-84
Occasional participation in class discussions; completion of all assignments; consistent attendance; evidence of reading about current trends in reading instruction; evidence of understanding of theory and classroom practice

D= 70-74
Lack of participation in class discussions; incomplete or poorly completed assignments; inconsistent attendance; little or not evidence that reading about current trends in reading instruction was completed

F= below 69
Little or no participation in class; incomplete assignments; limited attendance; no evidence of reading and comprehension about current trends in reading instruction
VIII.     Class Attendance and Assignments:


Being in attendance for each class meeting is important. Classes involve the clarification of directions for assignments, coverage of course content, class discussions, and participation in group activities. All absences will be recorded in the class record. Those make-up tests allowed (for sufficient reasons) will be given on the last regularly scheduled class meetings.

All assignments are due on the day so designated. Late assignments will result in lowering of points (15%). Assignments will not be accepted after the second class meeting following the due date. Assignments are to be typed, unless otherwise indicated. All assignments must reflect appropriate level of work and should be free of grammatical, typographical, and spelling errors.

Academic Integrity/Academic Dishonesty:


Plagiarism, dependence on others for assistance on assignments, tests and exams, as well as aiding others in their academic work beyond that expressly approved by the instructor are expressly prohibited (The Lance, p. 40). Each student is expected to maintain the highest degree of academic integrity. ANY failure to maintain this integrity may result in a failing grade for the course. 

EDU 611 Spring 2007
TENTATIVE CLASS SCHEDULE

Week 1
February 22 

Introductions and Overview of class 
Week 2
March 1
 Literacy for the 21st Century / Acquiring and Developing Literacy (Braunger & Lewis text) Begin partner work on double bubble maps

 Begin Teaching Technique Presentations (5) (Tompkins text)

Week 3
March 8  Factors that Influence Literacy Learning: Culture and Literacy, At-Risk Students, ELL, Special Needs and Struggling Readers (Braunger & Lewis text)
 Technique Presentations continue (5) (Tompkins text)
Week 4
March 22   Core Understandings about Reading (Braunger & Lewis text) Reports 1, 2, and 5
 Technique Presentations (5) continue… 

Double Bubble Map due  (copies for class)

Week 5
March 29    Core Understandings about Reading (Braunger & Lewis text) Reports 3 and 7
Final Technique Presentations    D2L review information
Week 6
April 5    Class will be on-line  (Additional information will be given)

Week 7
April 12   Core Understandings about Reading (Braunger & Lewis text) Reports 4, 6, 8 and 11

Cross Curricular Unit due (round table discussions in the later half of class)        ½ of students will do presentations
Begin research paper presentations [oral reports) (4)
Week 8
April 19   Core Understandings about Reading (Braunger & Lewis text) Reports 9 and 13
Research Papers drafts are due; Continue sharing of Cross Curricular Units , Continue research paper presentations, Give out Take-home Final
Week 9
April 26   Core Understandings about Reading (Braunger & Lewis text) Reports 10 and 12
Continue research paper presentations
Week 10
May 3    Conclusion of Oral Research Presentations 

Week 11       May 7-10    Final Exam Week
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