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 SEQ CHAPTER \h \r 1EDU 651   THE GIFTED CHILD                                                                     
Read M. Diket, Ph.D. Cell phone 601-580-9118; home 601-649-4260. Office G-S 210. 

Office hours Tuesday, Wednesday, Thursday midday to afternoon

TEXTS:  Van Tassel-Baska Davis and Rimm, Education of the Gifted and Talented (4th edition; 3rd permissible)

COURSE OBJECTIVES: 
See “bluebook” resource compilation for NAGC Standards for Graduate Programs in Gifted Education; additional status professional materials will be provided during course

Conceptual Framework TC \l1 "
· Clear articulation of philosophy, goals and knowledge base of the curriculum
· Courses and field experiences of teacher preparation are consistent with conceptual framework
Professional Studies and Specific Student Learning Objectives  TC \l1 "
Develop knowledge and understanding of 

· origins and nature of various types and manifestations of giftedness. (INTASC #1; CEC #1) [verified in review, oral presentation, and theory synthesis papers]
· cognitive, social, emotional, and environmental factors that enhance or inhibit the development of giftedness in all populations (INTASC #1, #2; CEC #1, #2) [documented by theory synthesis paper]
· variety of methods for identifying and assessing students with extraordinary potential (INTASC #8; CEC #8) [demonstrated through actual school case study compilation]
· historical and theoretical foundations of the field of gifted education (INTASC #1; CEC #1) [established by performance on quiz]
· current and seminal research related to learning theory, giftedness, and creativity (INTASC #1; CEC #1) [revealed through depth and sophistication of written assignments and comprehensiveness of citations]
· current educational issues, policies, and practices and relationships to the field of gifted education (INTASC #1; CEC #1) [indicated by contribution to discussion in class]
ASSIGNMENTS:

Meeting 1: 
Introduction to course, expectations, and assignments; assignment to obtain key program information from a school gifted program (program description, identification procedures, curricula information; management documents such as IEP or IMP); selection of book to review; handout study guide for theory test; and assignment case development for character in movie viewing of “Good Will Hunting.” See: Characteristics of Gifted Children (see Davis and Rimm, Chapter 2, and Van Tassel-Baska, chapters 1-3, and 7 and 10.
Meeting 2: 
Have read assigned chapters (Van Tassel-Baska, chapters 1-3; Davis and Rimm, chapter 1; also, Van-Tassel-Baska chapters 7 and 10), form study groups, begin work on theory papers on integrative topics, such as fostering creativity, relationship between Creativity and Intelligence, thinking around the cognitive “box” in gifted education, and 20th century definitions of intelligence. Introduction to working in ensemble/group settings to expedite puzzle resolution; discuss paper components; introduce concept of metacognition (monitor, executive decisions, and judgement) and develop understanding of world views held by individuals in society (personal, interpersonal, and societal); case study from movie due. 
Meeting 3:
 Introduce MS Department of Education (MDE) Regulations and Outcomes for Intellectually and Academically Able program types, also use resource guides from state department and going beyond frameworks in subject areas (see MDE web site); compilations due for school program information; use William Carey library resources to augment work on book review papers and complete outline for theoretical synthesis paper.
Meeting 4:
 Continue work on theoretical synthesis papers, final electronic version sent via email for professor edit before following Wednesday; discussion study guide for theorists associated with gifted education; in-depth discussion of Artistically Gifted and Creatively Gifted MDE program types. Individual presentation (suggest Powerpoint or overheads) of important elements of developing papers [specifically how primary theory reviewed relates to overall field theory]. Final copies of full papers due by Saturday; discussion of measurement issues and instrumentation (possible guest speaker)


Meeting 5:
Review materials on local gifted programming (read chapters 11-14); explore current issues in the field (i.e., neuroscience research); discuss local programs, program delivery options and informed use of packaged instructional models for gifted populations.

Meeting 6:
Test on theorists and MDE regulations and outcomes.

Meeting 7:
Presentations of individual Book reviews with visuals (one page handout for class members; expect each presentation to run 10-15 minutes, followed by class discussion).
Meeting 8:
Cont. Presentations of Book reviews with visuals; exploration of program evaluation options, stressing the development of scaled evaluation rubrics and the use of published instruments.
Meeting 9 and 10:
Book Review Hardcopy due; develop cognitive maps; self-evaluation of status of professional learning using materials based upon NAGC/CEC NCATE program standards for initial and advanced professionals in gifted education

GRADE DETERMINATION:

25% Class participation (after two absences, excused or unexcused, final grade will be lowered; tardiness to class or early ; to be excused, absences must be approved in advance of class meeting; credit up to 25 points); case study “Good Will Hunting”

15% Contributions to study group (up to 25 points for A+)

25% Book review paper, Synthesis paper, and Oral Presentations (up to 25 points for A+)

25% Test (5  points for D or less, up to 10 for C, up to 20 in B+, up to 25 for A+)

10% Local Program Documents package and explanation (deductions for missing components, if not noted as not available from school and component supplemented by preparer; see notes below; credit up to 10 points for full set of components)

A = 91-100 points; B = 81-90 points; C = 71-80 points, D = 61-70; F = 60 or below points)

NOTES:

Components of school program workup: program type, mission statement, philosophy of program, identification procedures (sample instruments, if provided; explanation of how nominated, prescreened, screened, and formally identified for program), curricular explanations or documents, evaluation procedures (includes forms for instructional management plan or individualized education plan). District may have brochure, newsletter, or letters to parents. 

Components of synthesis theory and book reviews will be discussed in class. 

American with Disabilities Act statement

Students with disabilities who are protected by the Americans with Disabilities Act of 1990 and require special accommodation, should contact Mrs. Brenda Waldron at 601-318-6188. Mrs. Waldrip’s office is in the Student Services area of Lawrence Hall.

College Statement on Academic Integrity

William Carey University seeks to create an environment that encourages continued growth of moral and ethical values, which include personal honesty and mutual trust. The university places the highest value on academic integrity and regards any act of academic dishonesty as a serious offense. Academic dishonesty is considered unethical and in violation of William Carey University’s academic standards and Christian commitment. If such an incident occurs, students, faculty, and/or staff are obligated to initiate appropriate action. Depending upon the seriousness of the offense sanctions could include failure of the assignment, failure of the course, and could lead to suspension or dismissal from the university. A full explanation of the procedures for responding to instances of academic dishonesty are contained in the university’s Policies and Procedures manual and in the student handbook, The Lance.
Catastrophic Event Plan
In case of a catastrophic event, the following procedures will be maintained: In case of a closed campus with internet access, all courses will shift to Blackboard/D2L or CourseCompass or email delivery of assignments. Follow all assignments in the syllabus and send them via the electronic method(s) or email to your professor. In case of a closed campus with no internet access, follow all syllabus’ directions for the completion of all course assignments. Completed assignments should be packaged in due date order for delivery to the campus once the campus has reopened. These assignments can also be sent by mail or email when possible.

SUGGESTIONS FOR THEORISTS IN AREAS OF INTELLIGENCE, CREATIVITY, AND MOTIVATION/other books also suitable these authors

Kenneth Heilman, Creativity and the brain, Taylor and Francis, 2005.
Howard Gardner, Frames of Mind; the theory of multiple intelligences, Basic Books, 1983.

Howard Gardner, Art, Mind, and Brain; a cognitive approach to creativity, Basic Books, 1982.

Howard Gardner, Creating Minds, Basic Books, 1993.

Martin E. Ford, Motivating Humans, Sage Publications, 1990.

Rene Van der Veer & Jaan Valsiner, Understanding Vygotsky. Blackwell Publishers, 1993. 
Lev Vygotsky in one of the English translations of his work.. 

Paul Torrance, The Search for Satori & Creativity, Creative Education Foundation, 1979. Out of print, but might find 
used paperback through used book sellers on internet.

Robert J. Sternberg, Thinking Styles, Cambridge University, 1997.

Giselle B. Esquivel & John C. Houtz, Creativity and Giftedness in culturally diverse students, Hampton Press, 2000.

Mark A. Runco & Robert S. Albert, Theories of Creativity, Sage Publications, 1990.

Mihaly Csikszentmihalyi, Talented Teenagers; the roots of success & failure. Cambridge University Press, 1993.

Mihaly Csikszentmihalyi, Flow, Cambridge University Press, 1998.
Mihaly Csikszentmihalyi, Creativity; flow and the psychology of discovery and invention, Harper Collins Publisher, 
1996.
Mihaly Csikszentmihalyi, The evolving self, HarperCollins, 1993.

Don Abrose, L. Cohen, A. Tannenbaum, Creative intelligence; Toward theoretical integration, 2003.

Arthur Jensen, The g factor; the science of mental ability, 1998.

Albert Bandura, Self-efficacy in changing societies, 1995.

Thomas Kuhn, The road since structure, University of Chicago Press, 2000. Must also read original treatment of 
theory, The structure of scientific revolutions.

George Lakoff, Moral politics, University of Chicago Press, 1996.

Antonio Damasio, Descartes’Error; emotion, reason, and the human brain, 1993.

Antonio Damasio, Looking for Spinoza; joy, sorrow, and the feeling brain. 2003.

Adam Zeman, Consciousness; a user’s guide. Yale University Press, 2002.

Kenneth Heilman, Creativity and the brain. Taylor and Francis, 2005.

George Lakoff & Mark Johnson, Philosophy in the flesh, 1999.

Edited volumes:

Robert J. Sternberg (ed.), Handbook of intelligence, 2000.

Robert J. Sternberg & Peter A. Frensch, Complex Problem Solving, Lawrence Erlbaum Associates, 1991.

Robert J. Sternberg, Wisdom; Its nature, origins, and development. Cambridge University Press, 1990.

Robert J. Sternberg, The Nature of Creativity, Cambridge University Press, 1988.

Robert J. Sternberg & Richard K. Wagner, Mind in Context, Cambridge University Press, 1994.

Mark A. Runco, The Creativity Research Handbook, Hampton Press, 1997.

