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Conceptual Framework

CONCEPTUAL FRAMEWORK

A conceptual framework establishes the share
preparing educators to work in P-12 schools. It provides direction for
programs, courses, teaching, candidate performance, scholarship, service,
and unit accountability. The conceptual framework is knowledge-based,
articulated, shared, coherent, consistent with the unit and/or institutional
mission, and continuously evaluated. The conceptual framework provides
the bases that describe the unitdos intell
distinguishes graduates of one institution from those of another.

EVIDENCE
Indicator 1: Shared Vision
Indicator 2: Coherence
Indicator 3: Professional Commitments and Dispositions
Indicator 4: Commitment to Diversity
Indicator 5: Commitment to Technology

Indicator 6: Candidate Proficiencies Aligned
With Professional and State Standards
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CONCEPTUAL FRAMEWORK

Design for Professional Education

A conceptual framework establishes the share
preparing educators to work in P-12 schools. It provides direction for programs,

courses, teaching, candidate performance, scholarship, service, and unit

accountability. The conceptual framework is knowledge-based, articulated,

shared, coherent, consistent with the unit and/or institutional mission, and

continuously evaluated.

Indicator 1: Shared Vision
e TheUni t 6 s concept uaibesthervisionawl purpgosethe s c r
preparing educators to work in P-12 schools. It is well-articulated,
knowledge-b ased, and consistent with the insti

Indicator 2: Coherence
e The Un i tobdceptual framework provides a system for ensuring
coherence among curriculum instruction, field experiences, clinical
practice, and assessment across a candi da

Indicator 3: Professional Commitments and Dispositions
e TheUni t s conceptual framework clearly art
commitments to knowledge, teaching competence, and student learning.
It has outlined the dispositions that the faculty value in teachers and other
professional school personnel.

Indicator 4: Commitment to Diversity
e TheUni t 6s concept ualitstommitimennmmwepakingr ef | ect s
candidates to support learning for all students and provides a conceptual
understanding of how knowledge, dispositions and skills related to
diversity are integrated across the curriculum, instruction, field
experiences, clinical practice, assessments, and evaluations.

Indicator 5: Commitment to Technology
e TheUni t 6s concept ualits tommitnento prdparinge f | ect s
candidates who are able to use educational technology to help all students
learn.

Indicator 6: Candidate Proficiencies Aligned
With Professional and State Standards
e TheUni t s conceptual framework provides th
assessing candidate proficiencies based on professional, state, and
institutional standards.
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William Carey University
School of Education i Conceptual Framework

The Teacher as a Caring, Reflective Decision-Maker

The Teacher Education Unit at William Carey University has developed and

approved a conceptual framework which is the foundation of the teacher

education program. The frame wor k provi des the structure fc
programs and explicates the following components:

Mission Statement

Philosophy Statement

Belief Statement

Goals

Organizational Theme

Research Base for the Conceptual Model.

University Mission

The mission of William Carey University is to provide liberal arts and professional
education programs within a caring Christian academic community. The
individual student is encouraged to develop his or her highest potential in
scholarship, leadership, and service. The university collaborates with churches,
organizations, and individuals to affirm its Baptist heritage and namesake William
Carey.

Unit Mission

The mission of the School of Education at William Carey University is to prepare
caring teachers within a Christian environment. Learners are encouraged to
reach their highest potential as reflective decision makers and are nurtured
through a strong liberal arts curriculum, through content instruction in specialty
areas, through pedagogical studies, and through significant field experiences that
prepare effective teachers for an increasingly diverse and technological world.

Philosophy

The philosophical rationale for teacher education at William Carey University is

characterized by intellectual freedom anchored in a caring Christian environment.

Faculty provide instruction to motivate, interest, and challenge diverse learners to

become lifelong reflective decision makers within a changing global society. This

rationale provides an approach to teacher education that has a strong general

liberal arts base andanin-d e pt h preparation in oneds chose
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Therefore, we believe:

e Education is a lifelong process;

e Equal educational opportunity should be provided for all persons to attain
a higher status of education and fulfillment in life;

e Students are unique individuals with differing needs and aspirations;

e Teacher preparation changes to reflect the needs of a diverse,
technological, and global society;

e Teacher education emphasizes effective instruction based on best
practice and current research;

e Preservice teacher programs prepare educational leaders who facilitate
change;

e Teacher education faculty model current research on best practice;

e Teacher education faculty seek involvement in scholarly activities;

e Metacognition, reflection, and self-assessment are vital aspects of
professional growth;

e Teacher education faculty systematically evaluate student learning
outcomes, programs and graduates;

e Teacher education consists of a broad liberal arts education, academic
subject preparation, general and content-specific preparation in teaching
methodology, and implementation of developmentally appropriate
practices.

Goals

The School of Educationdéds Goals and Student

with six major assessment systems:

Mi ssi ssippi Department of Educationos
Interstate New Teacher Assessment and Support Consortium (INTASC)

National Board for Professional Teaching Standards (NBPTS)

International Reading Association (IRA)

Miss. Institutions of Higher Learning Literacy Council Standards (MS)

National Council for Accreditation of Teacher Education (NCATE)

Goal 1: The teacher candidate demonstrates a strong foundation in the Liberal
Arts.

Goal 2: The teacher candidate demonstrates knowledge of the central concepts,
tools of inquiry, and structures of the discipline.

Goal 3: The teacher candidate responds sensitively to individual differences and
diversity.

Goal 4: The teacher candidate understands and anticipates the needs of a global
society.
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Goal 5: The teacher candidate plans and implements learning experiences that

support the highest level of student potential.

Goal 6: The teacher candidate continues to reflect, refine, and revise
professional practices.

Goal 7: The teacher candidate collaborates with others to promote learning.

The framework was developed through the collaborative efforts of the School of

Education. It reflects a knowledge base that is derived from research, current

practice and beliefs and values of the members of the Unit. Through sustained

reflective assessment of the university mission and the teacher education

program, the Unit agreed that its organizing theme would be the caring teacher
as a reflective decision-maker. The conceptual framework is transmitted through

a graphic representation which depicts the teacher as the center of interlocking
circles which represent caring, reflection, and decision making. Concentric
circles surround the teacher depicting a background of liberal arts, specialty

areas, professional education, and preservice experiences which are provided in
a Christian environment. The Unit adopted the framework that is conveyed to all

students through advisement and publications (Figure ). It is shared among
faculty and staff members and with members of the supportive professional

community. Additionally, the framework serves as the foundation of the

education program, the course structure, and the evaluation of the program.

Liberal Arts Content Excellence

1- The teacher candidate demonstrates a strong foundation in the Liberal Arts.

Knowledge

e Theories of learning, personality, development, and motivation to allow

them to gain a more integrated view of knowledge and of life

e Mastery of written and oral communication modesd i.e. heuristic,
experimental, and hermeneutical

e Mastery of basic technology and global origins of information

e Mastery of liberal arts subject matter as patterns of knowing based upon

disciplined strategies, offered developmentally sequenced within an

elementary or secondary context

Skills

e Uses technology effectively in multiple learning environments that reach

out into extra-school contexts

e Effectively communicates subject area content within creative learning

experiences which tap internalized goals of students and teacher

e Selects appropriate media and subject area content when developing

curriculum units, while providing for differentiation of breadth, depth, and

production
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e Selects and applies appropriate subject area content that implements the
state curriculum frameworks and national standards for learning in the
grades

¢ Integrates multimedia in learning environments as instructional and
management tools to enhance student learning

Specialty Area Preparation
2- The teacher candidate demonstrates knowledge of the central concepts,
approaches and strategies of related disciplines, a range of tools of inquiry,
and differentiation within various structures of the discipline.

Knowledge

e How children learn and develop within disciplines

e The foundations of literacy: reading, writing, speaking, listening, visual
arts as practiced in disciplines

¢ A wide range of instructional practices, methods and curriculum materials
appropriate for young and adolescent learners

Skills

e Applies knowledge of the discipline to build an environment that promotes
active engagement in learning.

e Authentic Learning - Designs learning experiences based on encounters
with the real world, resulting in ideas, insights, and reflections that are
internalized as fexperienceo of the worl ¢

Pre-Service Experience
3- The teacher candidate applies current research and technology related to the
teaching, learning, reflection, and self/other assessment process.

Knowledge

¢ Methods of content integration such as mapping, diagramming, rubric
design, and outlining

o Developmentally appropriate learning experiences for children and young
adults; setting personal standards for learning

e Understands the connection between learning theory and appropriate
application within the learning community

e Theories of classroom management as tools of pedagogy

e Time-on task procedures for mastery learning and development of habits
of mind

e Establish class routines for effective instructional management and gain
consensus of learning group

e Higher-order thinking strategies and questioning techniques
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Skills

Designs and provides developmentally appropriate and differentiated
learning experiences for students

Employs higher-order thinking strategies to build an environment of
creativity, analysis, relection, evaluation, synthesis, and thoughtful
application in the learning community

Uses a variety of instructional strategies to reach students

Multi-age opportunity - Offers learners frequent opportunities to
collaborate on complex projects within multi-age groups

Uses dance, drama, movement, visual art, puppetry, music, graphics and
software/websites to enhance the engaged learning experience
Employs a variety of classroom management strategies to meet the
individual needs of all students

Professional Education Training

The teacher candidate plans and implements learning experiences that
support intellectual and strategic development to highest level of student
potential.

Knowledge

Developmentally appropriate learning environments and flexibility with
pace of instruction

Technology as learning tools: software, website development, internet,
assistive technology

Principles of Cooperative Learning and Multi-Age Grouping

Principles of Multiple Intelligences and Learning Styles

Formal, informal, and authentic assessment tools available to participants
in the classroom community

Miscue analysis to identify misconceptions and to monitor student
progress, using parallel data collection

Effective record-keeping techniques and data analysis strategies
appropriate to school use

The skills of differentiated instruction and how these relate to the differing
needs of learners and to society

Skills

Uses effective verbal and nonverbal communication with teaching peers,
administrators, and student learners

Analyzes data from multiple sources in order to guide instructional
delivery

Builds a learning community founded on risk-taking, creativity,
acceptance, and teamwork

Recognizes the best practices associated with whole group, individual,
and small group instructions, blending these strategies thoughtfully
throughout the academic day
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¢ Makes academic decisions based on best practice and authentic
assessment data collected and analyzed in a timely manner

e Communicates learner progress to students and parents as valued
members of the learning community

e Empowers students to be self-motivated and responsible for their own
learning and provides specific feedback to all learners

e Sets a vision for all students to become lifelong learners and shares the
goal

e Uses all forms of technology as learning tools and constantly upgrades
personal skills

e Plans instructional connections that build a network of learning based on
studentsé gifts and challenges, communi t\
frameworks

e Designs the physical lay-out of the classroom to encourage cooperative
learning and is open to student suggestions about their preferences

e Provides opportunities for learners to work within interest/ability groups

e Uses a variety of formal and informal assessment strategies to plan
effective instruction; conducts in-process or formative evaluation with
student learners

e Integrates instructional practices, curricular materials, and assessments
to create a literate environment

e Demonstrates the use of Multiple Intelligences approaches so that all
learners are actively engaged in learning

e Provides activitiesoncd alte aernrciorug aagred fphearnsda
construction of meaning

e Lesson Integration - Builds learning units integrated across curricula;
communicates cohesiveness of modes of knowing

e Understands and uses graphic organizers to encourage a literate and
shared environment of learning

e Mastery teaching 1 Reduced emphasis on direct instruction; increased
emphasis on real world instruction, real world teaching, and
engaged/meaning-laden participation on the part of the students

5- The teacher candidate responds sensitively to individual differences and
diversity.

Knowledge
e Mastery Teaching and its instructional components
e Current research and best practice with teaching in diverse classrooms
e Strategies for accommodating learning differences and individual needs
e The Five Structures of Co-Teaching

o Teach and Observe

A One teacher leads and another offers assistance and
support to individual or small groups
o Station Teaching
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Students are divided into two heterogeneous groups
Each teacher provides instruction at a station to half of the
class
At another time (middle of the day, next week, middle of the
class period) students switch stations
Stations CANNOT be hierarchical in nature
Each teacher is presenting a parallel task
o Parallel Teaching
A Teachers jointly plan instruction, but the content may be
delivered to half the class in small groups
A Heterogeneous grouping
o Alternative Teaching
A One teacher works with a small group of students with a
specific skill need (pre-teach, re-teach, supplement, or
enrich) while the other teacher works with the rest of the
class
o Teaming
A Both teachers share planning and instruction of students in
a coordinated fashion

> > D>

Skills

Understands how children differ in their approach to learning
Supports c¢hil desandislues neutiplennteliggncest vy |
Plans for activities and materials that meet the differing learning styles
and student preferences for environment within the classroom

Designs the physical lay-out of the classroom to encourage learning
styles and active participation of all students

Recognizes the importance of extending the learning community,
encompassing students, their families, decision makers, business
partners, and other classrooms within the school environment

Provides and values effective co-teaching experiences with one or more
professionals together in the same physical space (Inclusion)
Advocates for diverse learners who appreciate, promote, and model the
values of diversity

6- The teacher candidate continues to reflect, refine, and revise professional
practices.

Knowledge

Current research and best practice reviewed periodically through
professional venues

Instructional and professional resources provided through the internet,
district and state training, and local, state, and international professional
organizations

Journaling and professional reflection; seeking opportunities to dialogue
with professional peers and the public
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Skills

Is a reflective practitioner who seeks out opportunities to grow
professionally as a lifelong commitment

Communicates reflective statements evaluating teaching performance;
accepts responsibility for personal development as a teaching
professional

Understands and is involved in professional organizations (local, state,
and national)

Is a lifelong learner, committed to self-development, sustaining
relationships, and furthering the profession of teaching

Is a thoughtful and reflective consumer of educational research and best
practice

Is a learner who takes responsibility for his/her own learning and
continuously fosters professional renewal

Leadership and Decision-Making

The teacher candidate collaborates with others to promote learning.

Knowledge

Shared decision-making in university coursework and within professional
community at large

Professional communication includes dialogue, shared decision making,
and goal setting

Co-Teaching Planning Strategies draw upon the talents and diverse
abilities of teaching professionals

Principles of Differentiated Instruction for diverse learners (recognizing
special educational needs keyed to abilities and interests)

Tools of informal and formal diagnostic assessment of children with
special needs

Skills

Fosters relationships with school colleagues; values professional
community

Encourages communication, trust, and active participation with parents
and decision makers

Builds strong teaching partnerships with team colleagues and special
educators (Inclusion)

Communicates with parents to build a lasting learning partnership
Develops solutions to improve the education environment for all students
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Christian Environment

8- The teacher candidate understands and anticipates the needs of a global
society within a Christian worldview.

Knowledge

e A Christian worldview and human valuing

e The nature of Godods wworlkasunflerstoaed e mpt i on
historically and across cultures

e The philosophy of Christian education as understood in American
schools

Skills

e Creates an engaged and relevant learning environment that
encourages positive social interactions within a framework of moral
character development for all participants
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Figure 1

The following is the visual representation of the WCU School of Education Conceptual Framework
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Dispositions are defined by The National Council for Accreditation of
Teacher Education (NCATE) as the values, commitments, and professional
ethics that influence behaviors toward students, families, colleagues, and
communities and affect student learning, motivation, and development as well as
the educator 6s p TheDispssitions fordéachomg Exaelterice is
a structure within which teacher candidates can develop their professional skills
and a measure by which faculty can judge eac

Professionalism
Dispositions for Teaching Excellence

1. Dependability and Reliability T shows responsible attendance, arrives
punctually for class and field experiences in schools, completes
assignments on time, and is organized and prepared.

2. Respect i shows respect toward others (peers and instructors), deals
with frustrations, problems, and differences in opinion that are inherent in
any learning environment in mature ways.

3. Commitment and Initiative T takes assignments seriously, demonstrates
commitment to learning and children rather than just completing
assignments for a grade, explores professional sources for new ideas.

4. Responsiveness i seeks and values constructive feedback from others
(peers, instructors), relates well with others.

5. Collaboration i helps create positive relationships in the University
classroom and field experiences in schools, participates in the learning
process by sharing diverse experiences and perspectives, participates
productively in group activities, establishes productive and professional
relationships with professors and colleagues.

6. Open-Mindedness i demonstrates a willingness to question both
traditional and innovative practices in the quest for doing what is best for
children, shows a willingness to be flexible when dealing with the
uncertainty and complexity of educational issues.

7. Knowledgeable i is aware of current educational issues, demonstrates
an ability to illustrate and apply subject matter concepits.

8. Communication i demonstrates effective communication, models
standard English in writing and speaking, expresses thoughts clearly and
succinctly.

9. Academic Honesty i takes responsibility for producing independent,
original work.
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Conceptual Framework
AThe Teacher as a Caring, Reflective Decision-Ma k e r 0

The conceptual framework establishes the sh
preparing educators to work effectively in P-12 schools. It provides directions for
programs, courses, teaching, candidate performance, scholarship, service, and unit
accountability. The conceptual framework is knowledge-based, articulated, shared,
coherent, consistent with the unit and/or institutional mission, and continuously
evaluated.

Introduction

William Carey University seeks to fulfill its mission in all academic programs.

The School of Education offers in the undergraduate program: one major in

Elementary Education K-6, 4-8; five majors in secondary education (Art, Biology,

English, Mathematics, Social Science, Speech Communication and Drama);

three majors in K-12 education (Physical Education, Music Education, Art

Education); six Masterdés degrees (M. Ed. EIl en
Biology and M.A.T., Elementary and Secondary); and one Specialist degree

(Elementary). There are four add-on K-12 endorsements (Gifted, Health, Mild-

Moderate, and Reading).

TheUni versityds motto, AA Place of Schol arshi
directly connected to the school 6s mott o, AT
Decision-M a k e Th& mission of William Carey University is to provide quality
liberal arts and professional education programs within a caring Christian
academic community. The individual student is encouraged to develop his or her
highest potential in scholarship, leadership, and service. The School of
Educationds mission reflects those same prin

e A strong foundation in the liberal arts;

e A demonstration of knowledge of the central concepts, tools of inquiry,

and structures of the discipline;
e Application of current research and technology related to the teaching,
learning, assessment process;

¢ Implementation of learning experiences that support the highest level
of each studentds potential;
A commitment to individual differences and diversity;
The ability to reflect, refine, and revise professional practices;
The ability to collaborate with others to promote learning;
The ability to understand and anticipate the needs of a global society
within a Christian perspective.
Our mission succeeds when our teacher candidates are able to move into the
21* century schoolhouse mastering the knowledge and skills so vital for this new
generation of students.

30



Conceptual Framework

Development of the Current Framework
Research Base for the Conceptual Framework

The School of Educ atwonk captgres the spictefghe vissoh f r a me
established by the faculty in 1999. The process provides for systematic and

continuous renewal to reflect current research, current faculty ideas, and

changes in education legislation as well as current SPA standards.

The research foundation for the conceptual framework at William Carey
University is aligned with the educator professional development principles drawn
from the:
e Mi ssissippi Department of Educationds Pro
Interstate New Teacher Assessment and Support Consortium (INTASC)
National Board for Professional Teaching Standards (NBPTS)
National Council for Accreditation of Teacher Education (NCATE).

These principles support the goals and theoretical base for the William Carey

University School of Education. The research base is predicated on the following

philosophy. iEnsuring a qualified teacher in every
the latest agenda to strengthen public education and maximize student

achievement. Effective teaching and delivering quality instruction are lifelong and

critical goals of professional development of teachers. High-quality induction

programs support qualified teachers for ever
& Cowan-Hathcock, 2007, p. 80).

1. Demonstrate a Strong Foundation in Liberal Arts and Professional
Education

Successful completion of the teacher education program at William Carey
University requires a mastery of a knowledge base obtained through the liberal
arts core and through successfully generalizing that knowledge base into a
professional education program which includes a variety of teaching situations
(Fullan, Bennett, & Bennett, 1990; Gillett-Karam, 1992; Gray, 1993; Hall and
Dixon, 1995; and Palmer, 1997). General studies allow teacher candidates to
gain both a more integrated view of knowledge and a more authentic view of life.

ContentKnowledge. I n a study of teachero6s perception
teaching, llimer, Snyder, Erbaugh, and Kurz (1997) found that teachers ranked

subject matter and content knowledge as the seventh most frequent theme.

Further study of the results, however, shed an interesting point of view to the

responses. Teachers often failed to cite the importance of content knowledge

because they perceivedit as a given; in their words, HfAscL
teachers are very knowledgeabl e about subjec
your way through. o Harri s andepttGraham (1994)

knowledge about subject matter requires understanding of how knowledge is
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acquired in a field and how it evolves and grows as systematic inquiry and rules

of evidence are applied and evaluated for their apparent integrity and value.

Harris and Graham further mentioned that it requires knowing that knowledge in

a field is dynamic, and that knowledge expansion and positioning means

continuing decisions must be made relative to priorities for learning. Among the

priorities for learning, educators must make choices about content deciding

which content is most basic to individual development and the needs of an ever-

changing society. Marion Brady (2004) in the PDK Journal article, i Thi nki ng Bi g:
A conceptual Framework for the Study of Everythingowarns that content

knowledge acquisition without systematized structure produces informational

chaos. AOur current fervor for highly specif
discipline requires students to view reality as composed of fragmented and

unrelated bits of informationo(Brady, p. 278). Mr. Brady continues the argument

that what students really need is a system for organizing and integrating content

knowl edge so that they can understand the
have the mission to build whole learners, not to educate students narrowly. This

blind adherence to narrow content memorization in order to raise test scores

might accomplish NCLB academic goals, but will also realize Buckminster

Full erds bl eakRkAmeedcanhi eduthaton has devel op
it will be the undoing of the societyo(Brady, p. 276). Vavilis (2005) builds the

motivation for university content specialists. Students at the university need to

be challenged to discover why they study various subjects (Vavilis). The

university teacher candidate who has followed the traditional path of collecting

required liberal arts core hours, making no connections with their relevance to a

future classroom of students, has failed to grasp the gigantic opportunity to

prepare the next generation of students to make meaningful connections with the

wi der world of knowledge (Vavilis & Vavilis,
greatest challenge is to break down the walls of isolation separating its mission

from the mission of the School of Arts and Sciences. There is an inherent sense

of disconnection between content knowledge specialists and P-12 instructional

specialists. The School of Education meets its mission when bridges of

communication, trust, and a shared vision exist between these two university

schools. John Dewey believed that the purpose of education is to foster

intellectual growth in an individual. Dewey would advocate that the collaborative

teaching experiences within the two major university schools would be evidence

of intellectual growth between the teaching faculties (Vavilis & Vavilis 2005).

=]
o

Ebert (1993) affirms that subject-matter knowledge empowers teachers with
confidence and enables them to make connections, build analogies, create
examples, and take intellectual excursions that lead to future discoveries. This
principle coupled with relating individual content competencies builds content
knowledge into a systematically integrated whole. Newman (1997) reports that
preservice teachers too often possess knowledge that is fragmented or based
merely on rote memory without the benefit of critical analysis. Likewise, llimer, et
al (1997) remind us that teachers must be able to effectively convey knowledge.
Having a solid content knowledge base is no assurance that a teacher will be
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able to successfully transmit knowledge to students, but it is a prerequisite, and
Ebert (1993) asserts, a key source of pedagogical content knowledge. Present
federally mandated fireformso will not i mprov
teachers and students to do the wrong thing better: freezing knowledge
curriculum rigidly in place 1 aimless and fragmented (Brady 2005). Gross (2005)
advocates that all students whether in the P-12 system or at the university meet
content knowledge essentials when they tap into creativity to manipulate
information and make it their own. The School of Education has a responsibility
to serve as partners with the entire university to improve student learning and
introduce creativity as a performance goal through the university content
curriculum. When university students have manipulated content knowledge
through creativity, then the integration of knowledge takes place, connections are
built and the teacher candidates are ready to learn how to impart content
knowledge to future students.

Recommended Web Sites on Essential Questions
Essential Questions: Helping Readers Focus
http://wilearns.state.wi.us/apps/default.asp?cid=128

Using the Internet to Promote Inquiry-Based Learning
http://www.biopoint.com/inquiry/ibr.html

Summer Technology Institute: Essential Questions
http://www.washington.edu/uwired/outreach/teched/using/mod2less2quest.html

Creating Essential Questions
http://www.galileo.org/tips/essential questions.html

Essential Questions
http://mathstar.nmsu.edu/explorationl/unit/content guestions.html

Ask me a question: How teachers use inquiry in the classroom
http://www.asbj.com/2001/05/0501research.html

Professional Knowledge. Research illuminates the idea that knowledge of

generic strategies and teaching practices are not sufficient to ensure success

across the curriculum or within the diversit
classr o o ms . Gross (2005) reminds education f at
memorize and repeat facts and figures are not preparingtot hi nk f or t hemsel"
(p. 105). Present research has looked closely at teaching practices and

strategies that have been developed and found effective in content specific

application (Sikula, 1996). This is referred to as pedagogical content knowledge.

Fuller (1996) defines pedagogical content knowledge as the synthesis or

integration of teacher s 0 pesagdpicatkndwledgat t er know
into a comprehension of how particular problems, topics, or issues are organized,

represented, and adapted to the diverse abilities and interests of learners, and
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presented for instruction. Fuller further reported that this expertise fosters good
teaching in schools rather than fostering subject area experts. Similar results
were reported in a study by Shulman and Sykes in 1986 which indicated that
general generic knowledge about teaching is not sufficient without the particular
repertoire of understandings, representations, examples, and insight into specific
subject matter (McNeil, 1987). NAEP (National Asssessment of Educational
Progress) and TIMSS (Third International Mathematics and Science Study)
provide evidence that classroom practices specifically designed to prepare
students for tests do not foster deep learning that can be applied in a broader
context (Brook & Brook, 2001). In other words, a pedagogical philosophy that
does not generate lifelong creative learners is merely mechanistic. Specialty
studies enhance and build upon the liberal arts foundation courses allowing
students the opportunity to think about how knowledge in their discipline can
contribute to their teaching effectiveness in the classroom.

Gee (1996) referred to a continuum of progression for pre-service teachers

starting with content knowledge, personal practice knowledge, then ultimately the

development of a repertoire of pedagogical skills from which can be selected the

most appropriate way of presenting particular concepts. Once a teacher

candidate has developed this repertoire, appropriate selection becomes the key.

Learning is not a linear process. The politics of education has taken a turn away

from the principles on which constructivist-based education rests (Brooks &

Brooks, 2001). Todayodés political mandates ha
to simple objectives: develop high standards to which all students will be held;

align curriculum to these standards; construct assessments to measure whether

all students are meeting the standards; reward schools whose students meet the
standards; and punish schools whose students
vii). Preparing teacher educators with these narrow goals in mind would produce

educational technicians, not educators. This linear process is badly flawed. The

linear process must be replaced by a process of developing personal meaning.

Teacher candidates must have a deep understanding of the organizing concepts,

processes, and attitudes that comprise their chosen disciplinary knowledge base,

the pedagogical knowledge base, the pedagogical content knowledge base and

how these knowledge bases are complemented by proficiency in the use of

technology.

Pedagogy. A general description of pedagogy refers to the art and science of
teaching, especially systemized learning or instruction concerning principles and
methods of teaching. Brooks and Brooks (2001) advocate seven overarching
principles evident in constructivist classrooms:
e Teachersseekandval ue t he students6é points of vie
e Classroom activities challenge students?o
¢ Knowledge is valued when it makes connections with prior experiences
and builds new assumptions through creative manipulation.
e Teachers pose problems of emerging relevance building meaning and
interest.
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e Teachers build instructional units around
guestions rather than disconnected bits of information.

e Teachers assess student learning through the context of daily authentic
assessment rather than totally on state examination scores.

e Students are engaged in meaningful work, initiated and mediated by
skillful teachers, the only high road to real thinking and learning.

Phelps (2005) reminds teacher candidates that teaching is a multifaceted activity

founded on our basic beliefs and assumptions about learning and students.

Master teachers know that their studentsd co
connections with prior background knowledge is much more important than

memorization and recall. These constructivist educators build a world of

knowledge discovery and skills exploration encouraging all students to reach

their highest potential (Brooks & Brooks, 2001). Integrated Curriculum reminds

the teacher candidates that all subjects are critically important to children as they

become lifelong learners. il nt egrating the arts with cl ass
consistently supports all kinds of | earner so

Recommended Websites:
Higher Order Thinking Skills Question Templates
http://intranet.cps.k12.il.us/Standards/Programs of Study/

Effective Teaching: Improving Thinking
http://ltag.tased.edu.au/effectteach/Thinking/index.htm

Extending Chil dr einSirategi8sgoe Brimary Clagstoonmsi t i e s
http://www.teachers.ash.org.au/researchskills/dalton.htm

Quellmalz Framework of Thinking Skills
http://intranet.cps.k12.il.us/Standards/Programs of Study/

What is higher order thinking?
http://www.selu.edu/Academics/Education/TEC/think.htm

Critical Thinking & Problem Solving Skills
http://falcon.jmu.edu/~ramsevyil/critical.htm

Activities at Various Cognitive Levels of Learning
http://ceaspub.eas.asu.edu/MAE-EC2000/blooms.htm

Bl oombs Revised Taxonomy
http://coe.sdsu.edu/eet/articles/bloomrev/index.htm

Task Oriented Question Construction Wheel Based on Bloom's Taxonomy
http://www.stedwards.edu/cte/resources/bwheel.htm
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Write Design: Graphic Organizers
http://www.writedesignonline.com/organizers/

What are Habits of Mind?
http://www.habits-of-mind.net/whatare.htm

Habits of Mind Resources
http://www.habits-of-mind.net/

A Thinking Pedagogy: Habits of Mind
http://www.i-learnt.com/Thinking Habits Mind.html

Project Evaluation for 11 of the 16 Habits of Mind
http://sd71.bc.ca/sd71/school/courtmid/habits/project habits evaluation.htm

Habits of Mind T The Grange P-12 College
www.habitsofmind.org

Beliefs about Learners and Learning.

Students are no | onger perceived as fAdbl ank s
their own knowledge. Instruction cannot be viewed as merely representation of

knowledge and skills to be acquired. The reflective teacher will provide

classroom settings in which students explore relationships, use those

relationships as tools to solve problems, and communicate their findings with

each other and the teacher.

Stanford (2007) in Multiple Means of Success advocates differentiated instruction

and the strategies of co-teaching as the vehicle for the delivery of content

knowledge. Drake (1998) discards the old story of education for the new story of

best practices and research-based embedded assumptions. It is interesting to

recognize that the A0l d Storyo although it h
remains the premiere choice of instructional delivery systems in many schools.

Our national school profile will find the old assumptions will limit the national goal

of building a learning community where all children succeed at their highest

potential. Compare Table CF.1 with Table CF.2.

36


http://www.writedesignonline.com/organizers/
http://www.habits-of-mind.net/whatare.htm
http://www.habits-of-mind.net/
http://www.i-learnt.com/Thinking_Habits_Mind.html
http://sd71.bc.ca/sd71/school/courtmid/habits/project_habits_evaluation.htm
http://www.habitsofmind.org/

Conceptual Framework

Table CF.1 Traditional Strategies

OLD STORY

Old Story Practices

Embedded Assumptions

The teacher lectures.

The student is a passive learner.

The classroom is set up in fixed rows.

The bell curve is employed.

Pencil-and-paper measurements are
used.

Standardized tests are emphasized.

The status quo is maintained.

The teacher is the expert.

The student is a blank state.

The best way to learn is alone.
Only a few will demonstrate
exceptional success or failure. The

majority of students will be average.

Knowledge worth knowing can be
written.

Knowledge is liner, sequential, with one

right answer.

Accountability gained through
standardized testing allows us to
compare students, teachers, districts,
states, provinces and nations.

A few people will do well, leaving the
power structures in place.
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Table CF.2 Differentiated Instruction and Integrated Curriculum

NEW STORY

New Story Practices

Embedded Assumptions

The teacher is a facilitator of student
learning experiences.

The student is an active learner.
Teaching for understanding
Collaborative learning

Ongoing assessment

Alternative authentic assessments
(aligned with instructional strategies)

Emphasis on life and work related skills

Clear expectations

Cross-disciplinary approaches

The student constructs meaning
through relevant experiences.

The student learns by being actively
involved.

The learning can be transferred to
applicable contexts.

The student constructs meaning
socially.

Ongoing feedback is used as a
learning too.

Knowledge is ambiguous,
indeterminate; there are multiple
realities and no one right answer.

Assessment should demonstrate
application of knowledge.

Explicit criteria facilitate student
learning.

The boundaries of discipline are
artificial.

Beliefs about Subject Matter. Beliefs about subject matter impact the ways in
which a subject is characterized in classroom teaching. These beliefs may affect
the form in which concepts and skills are conveyed.

Beliefs about Pedagogical Knowledge. Pedagogical knowledge is the knowledge
of various schemas of classrooms which include different means of instruction,
learning styles, multiple intelligences, differentiated instruction, inclusive
classrooms, the design of total learning communities, cooperative learning,
mastery teaching, guided discovery, integrated curriculum, critical thinking and
problem-solving, brain-based strategies, authentic assessment and summative

assessment.
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Beliefs about Integrated Curriculum. Reflective teachers are able to transform
subject matter knowledge into pedagogical content knowledge by developing
explanations, that may include analogies, examples, representations, and
demonstrations. Engagement in meaningful work, initiated and mediated by
skillful teachers, is the only high road to real thinking and learning (Brooks &
Brooks, 2001, p. 10).

In summation, possession of pedagogical knowledge empowers educators with
beliefs that can be paired with professionalism to make sound decisions in the
classroom. When these educators are led by true instructional leaders rather
than procedural-bound manager/principals, then the school becomes the risk-
taking, experimental living laboratory of learning and growth. The learning
community must embrace the importance of its cultural knowledge. Pedagogy
can be artful, practical, and professional knowledge that Vygotsky maintained
occurs in a social world. As Mel Levine advocates, all kinds of minds must be
encompassed in the 21% century learning house (www.allkindsofminds.org). As
educators and faculty, we are the caretakers of our rich heritage and the
dreamers moving forward into the unexplored territories of the mind.

Recommended Websites:

KeyPals and Interactive Email Projects

Class Connect at Gigglepotz.com http://www.gigglepotz.com/cc.htm
Class-Connect is a great way for classrooms to connect with other classrooms
across the world, using email or 'snail mail'. Classrooms for three years now,
have been using Class Connect to develop understanding of different cultures
through email, video-conferencing, and moderated forums. Includes free email
accounts for students.

ePALS Classroom Exchange http://www.epals.com/

The World's Largest K-12 Online Classroom and electronic pen pal networkd
Connecting 4.6 million students in 191 countries. Provides free student email
accounts. Free service includes ePALS Webmail, Monitored email, and instant
language translation. There is no cost or fee to join ePALS. Your free
membership in ePALS Classroom Exchange allows you to create up to 35
monitored email accounts. If you need more email accounts, you need to pay for
ePALS SchoolMail. Almost 100,000 profiles are in their database (300 to 700
new profiles are added each month).

KIDPROJ http://www.kidlink.org/KIDPROJ/index.html

KIDPROJ is a part of KIDLINK, where students through secondary school join
global projects. Teachers and youth group leaders from around the world plan
activities and projects for their students in KIDPROJ-COORD, the adult
discussion area of KIDPROJ. Student work is posted on the web in Kidlink's
KidSpace.
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Kidworld Keypals http://www.bconnex.net/~kidworld/keypals4.htm

You don't need any type of email program. "To write to a keypal, all you have to
do is to double-click on a person's name. When you do that, a letter-form
appears. You just write your letter, select 'Send’, and your letter goes to the
person you have chosen."

Kids Space http://www.kids-space.org/index.html

Includes International Kids' Space for creative activities; Kids' Space Connection
for communication activities, such as penpals; and the Guide Bear's Tour as a
tool for using both sites and teaching about technology. For lower elementary
students.

NFB Kids: The Prince and | http://www.nfb.ca/kids/

Through interactive games and challenging activities that are fun to play and
presented in a colorful and professionally designed format, we hope to stimulate
children to read, write and create art that can be shared with other children
around the world. This site is designed for children in elementary school (Grades
K-6).

More Than Just Key Pals http://www.siec.k12.in.us/~west/article/penpal.htm
An article that addresses tips on finding pen pals, safety issues you need to
discuss with your class, and activity ideas you can do with your partner class.

Collaborative Reading Projects

The Read In! http://www.readin.org/

The Read In! is a day long reading project for hundreds of thousands of students
throughout the world in grades K-12. On the "Read In" day, students and
teachers bring blankets, pillows, and reading materials to join in an interactive
exchange using telecommunications. They chat together live online with 22 of the
world's best children and young adult authors to discuss the day's events and, of
course, all aspects of reading! The Day of The Read In! is the culmination of
several weeks of online participation by teachers and students. In 1999, over
310,000 students, teachers, librarians and parents from more than 12 countries
took part.

Collaborative Writing Projects

The Monster Exchange http://www.monsterexchange.org/

A student draws an original monster and then communicates that drawing into
words using the writing process and the writing skills taught by the teacher. The
student from a cooperating school (many times another country) receives the
description and uses reading comprehension skills to try to redraw the original
monster only from reading the description.
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The Global Classroom: Pass It Along Story
http://www.ih.k12.0h.us/es/global/99/index.htm

A beginning paragraph is distributed to two groups of classrooms. Each
classroom is responsible for writing a paragraph of the story and then forwarding
to another classroom so the next portion of the story can be written.

Education by Design: Storyteller http://www.edbydesign.com/storyteller/
They accept student stories, jokes, and poems. Appropriate for grade school
students.

Collaborative projects for grades K-12.

Publishing Student Work Online: Web Sites that Publish Student Work
http://k12science.ati.stevens-tech.edu/tutorials/studentpub/resources.htm
Links to Web sites that showcase student work.

2. Apply Current Research and Technology Related to the Teaching,
Learning, Assessment Process

Research and Practice. According to Schondés research, wlt
action and examine their acts in unusual situations, they have hypothesized,

evaluated, and created new knowledge; thus, learners may capture each new

experience as some form of knowledge (Bergman, Lichenstein, 2000). Learners

may also be encouraged to reflect on how they respond to moments of not

knowing by asking themselves such questions as: (a) What happened when | felt

| did not know how to approach a situation? (b) What did | do? (c) What

knowledge might be helpful in illuminating the unknown? (d) and How might the

unknown be used for research?

Traditional summative evaluation models are not necessarily structured to

support dynamic, regenerative school learning communities. Evaluation

procedures that focus on complying with regimented sets of behaviors do not

encourage teacher involvement in their self-developing or in the development of

collaborative school cultures. New systems that include evaluation as an

authent i ¢ part of teachersdé everyday practice,
are naturally taking root, as hierarchical controlling structures give way to

environments that sustain collegial interactions.

During the last twenty years, an increasing number of teachers have been

developing multi-dimensional, integrated learning communities where knowledge

Afdepends on the values of the person working
t hat work is conductedo (Lott o0,184)Mur phy, 1909
Consistent with the goals of education for students to become lifelong learners

and thoughtful decision-makers in our democratic society, constructivist

perspectives view schools as diverse learning communities where teachers must
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possess a broad repertoire of skills and knowledge consistent with the holistic
needs of students (Dewey, 1900).

This multi-dimensional learning community has connected instructional delivery
to the research-based precepts of Co-Teaching. Stanford (2007) describes
Mari | yn Fr i eTedchirggMedelx Co

Model 1-Teach and Observe
e One teacher leads and another offers assistance and support to individual
or small groups.

Model 2-Station Teaching
e Students are divided into two heterogeneous groups
e [Each teacher provides instruction at a station to half of the class
¢ At another time (middle of the day, next week, middle of the class period)
students switch stations
e Stations CANNOT be hierarchical in nature
e Each teacher is presenting a parallel task

Model 3-Parallel Teaching
e Teachers jointly plan instruction, but the content may be delivered to half
the class in small heterogeneous groups
e Heterogeneous grouping
e Excellent if you are introducing a difficult concept or want to divide
students with behavioral issues

Model 4-Alternative Teaching
e One teacher works with a small group of students with a specific skill need
(pre-teach, re-teach, supplement, or enrich) while the other teacher works
with the rest of the class
e Structure works well when there is planning time to consider how to
structure the tasks

Model 5-Teaming
e Both teachers share planning and instruction of students in a coordinated
fashion
e Structure can only be utilized if there is planning time, an equal level of
comfort with the curriculum, and similar teaching philosophies
e Model may not address the needs of students with disabilities

3. Respond Sensitively to Individual Differences and Diversity

Constructivism for Each Classroom. Fr ank Smith (1995) said, A L
education a national disaster and getonwit h our | i veso (p. 584). T
reflects the sentiment of many, both in and out of the educational profession

(Stanford & Ward, 2007). Frank Smith was not agreeing with NCLB and their
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perceived problem with test scores. Smith recognized that children were not
empowered to participate in their learning. Children throughout the P-12 system
are being force-marched through an academic boot camp that rivals the sense of
powerlessness any young recruit would find on Paris Island. The boot camp
concept breaks a recruit down to the smallest component and rebuilds through
drill, drill, and more drill. Smith recognizes that each of the literacy skills have
been mandated to be broken down into discrete teaching units to be marched
across the classroom over and over. Whereas the army knows that boot camp
really does not work effectively beyond 12 to 18 weeks, the national school
system has advocated school boot camp should run for 12-13 years. The
evidence continues to mount that there is a strong desire to build a national
school system where every fourth grader is on the same page. The School of
Education advocates that we build constructivist learning communities where
every child is on developmentally appropriate hands-on activity based on
learning styles and multiple intelligences. Stanford and Ward (2007) remind us

t hat Aresearch indicates that regardl ess

i mportant in our | essons, the |HEarner
plethora of brain-based education research continues to concur with this premise
and provides evidence that effective powerful learning always resides with the
learners. That is why the education faculty defines teachers as facilitators in the
learning community. Avoiding traditional formats of instruction, such as pure
lecture, direct instruction, and the teach-the-test mentality, master teachers are
moving from teacher-centered classrooms to student-centered family
communities. The graded classroom is substituted for learning houses where
students from several grades work together on problem-solving projects.

Caring. The recent onset of social problems and violent disruptions in American
public schools has prompted educators to face emergent realities that must be
addressed. The affective needs of students and their emotional intelligence (EQ)
can be carelessly dismissed by hurried, stressed teachers who set the content
curriculum goals ahead of individual and community needs. William Glasser
defines these genetic needs as power (Somebody thinks what | have to say is
important), fun, freedom of choice, belonging, and survival (the brain making
meaning and connections). These present realities and genetic needs have
encouraged teachers to reconsider the environment of their classrooms.
Walberg and Greenberg (1997) mentioned that the climate of the classroom
should be one in which students feel free to share their ideas, one that promotes
democratic decision making, and one that fosters cohesiveness and satisfaction
in the classroom. This approach is more constructivist in its classroom
management decision. Behaviorism has been set aside for a cognitive
psychology approach to human development. The teacher assists the students in
recognizing that their personal presence as a class member is valuable and
substantive. This is critically important in middle and high school where students
regularly are lost in large boisterous communities where the hallways seemed to
be filled with cliques or packs of roaming sub-communities who will not open
themselves to new members. There is a terrible sense of isolation for many and
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only the successful few have a truly fruitful experience reaching their highest
potential. Although the classroom environment should strongly emphasize and
reflect personal achievement, it should also be a safe place where mistakes are
understood and recognize as attempts at new growth, not failures. Levine (2007)
remarks that our greatest enemy will never be ADD or ADHD, but rather the
learned helplessness that forces a student to operate at minimal existence levels.
Our teacher candidates should build classrooms based on five great principles:

o Daily capture the curiosity of every student;
o Celebrate learning styles and differences;
e Make creativity and problem-solving the centerpiece of the curriculum;
¢ Meet the five needs daily: fun. freedom of choice, power, survival,
belonging;
e Practice sustaining your studentsdé intere

When such a class is well-organized, it can foster responsibility, humanness, and
mutual respect. Such elements of character education are imperative to
participate productively in a society of the twenty-first century. Educators should
create environments that reflect a caring and comfortable environment. Ginott
(1971) wrote the following words that are the centerpiece of character education
at WCU:

| am the decisive element in the classroom. It is my personal approach
that creates the climate. It is my daily mood that makes the weather. As a
teacher, | possess tremendous powerto ma ke a studentds | i fe mio:¢
joyous. | can be a tool of torture or an instrument of inspiration. | can humiliate
or humor, hurt or heal. In all situations it is my response that decides whether a
crisis will be escalated or de-escalated, and a child humanized or dehumanized

(p. 13).

Recommended websites:
Teaching Tolerance www.tolerance.org

William Glasser http://www.coreknowledge.org/CK/index.htm

Cultural Knowledge. Society has changed greatly as it has moved into the 21°
century. Society has changed the American classrooms accordingly. Advances
in the world have resulted from the restlessness of persons who have stepped
beyond a predictable mold. The world itself has become unpredictable and
children have become intensely aware of global problems thrusting the United
States onto the world stage in multiple conflicts. Differences among us have
provided the basis upon which a modern, global soci ety functions. ,
Closing of the American Mind advocates a curricular canon, the notion that
schools define the most useful and valued books in our culture (Sadker &
Sadker, 2007). This curricular canon supports a common core knowledge of our
history and the central figures of our culture, an appreciation of the great works of
music and art, and the great works of literature. A shared understanding of
American civilization becomes the glue with which to bind our diverse people.
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With this principle in mind, comes cultural tension. Diversity in some American

minds appears to be much more narrow a focus than in other American minds.

The School of Education celebrates the diversity of multiple cultures which have

bonded togethertobuildt hi s nati onds cul tur aHacukyt rengt h &
agrees with E.D. Hirsch, Jr, in his book Cultural Literacy, that the contributions of

a wider range of citizens must join the cultural history. Children from

impoverished homes are less likely to become culturally literate, thus limiting

their possible access points into mainstream society and its greater opportunities.

Teachers must understand the American story and make it a vital part of the daily

life of the school. Unfortunately in a high-stakes testing environment, the arts,

literature, social sciences, and sciences have taken a back row to the heavy

emphasis on mathematics, reading, and writing literacy skills. Without content

and cultural literacy, comprehension development slows and begins in the

intermedi ate gr ades The Sdbexr-tloeth Curritbum | Post manos
reminds educators the need to avoid a curriculum out of touch with the reality of

todayds students and thoughtlessly programme
Sadker, 2007). When University faculty encourage students to embrace their

cultural diversity, they will develop preservice leaders who inspire the courage of

their peers. Referencing directly to the university, Schoem, Frankl, Zuniga, and

Lewis (1995) spoke of heartening students with the courage to find out what they

need to know within themselves, opening a dialogue about four interconnected

dimensions: content, process, discourse, and faculty/student diversity.

Huber (1996) noted that cultural, responsible pedagogy includes all diversities,
which insures sensitivity to and responsibility for all students as learners.
Moreover, this responsibility assumes that all learners introduce interesting and
unique traits to the learning environment. Rather than a goal of assimilation, the
main purpose of education becomes one of maximizing learning for every
student and determining how each learner can best achieve his or her potential.
Thus, teachers in training should be taught to respond to the educational needs
of their diverse student populations by planning and implementing culturally rich
curricula and by using instructional methods that are based on knowledge about
how culture influences cognitive learning styles.

Recommended websites:
Mel Levine www.allkindsofminds.org

ESOL Tapestry Center http://tapestry.usf.edu/index.html

E.D. Hirsch Cultural Literacy http://www.coreknowledge.org/CK/index.htm

4. Understand and Anticipate the Needs of a Global Society
Global Perspectives. Change is evident in the field of education; therefore, the

preparation of teachers must also change. Scardamalia and Bereiter (1996)
articulate three reasons why students in America must embrace a global society.
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First, society changes are inevitable; second, skills and technology for a global
society are universally accessible; and third, school networks that run counter to
technological expectations are likely to be short lived. Finally, global acceptance
correlates with high achievement. Thus, students can encounter the excitement
of working with new ideas and advancing their knowledge over a lifetime and feel
positive about societal change. Ramler (2000) gives some guiding principles
developedbyt he Association for Supervision and Ci
International Global Education Commission: (a) all teachers, as well as students,
should have opportunities to learn about and work with individuals whose ethnic
and cultural backgrounds are different from their own, (b) international/global
studies should be viewed as cross-disciplinary and should begin at the earliest
levels of childhood; (c) the impact on individuals and society by the increase in
transnational interactions should be included in the curriculum; (d) changing role
of nations in the world should be explained throughout the instructional material,
and (e) the changing role of the United States in world affairs should be included
in the study of international trends and developments.

The Master of Arts in Teaching (M.A.T) alternate route path to educator

preparation is also designed to build upon the needs of a global society.

Recruiting alternate route professionals from other career paths provides for a

content richness not often seen in some traditional route programs. The

alternate route path does not produce a less-prepared educator, but there are

constructs that must be maintained when seeking to meet the teacher crisis in

thisstate. iThe five core features of effective al
(a) the recruitment of minorities, (b) careful selection, (c) on-the-job training, (d)
coaching, and (e) accountabiWityo (Suell & F

Recommended websites:
Association of Supervision and Curriculum Development www.ascd.org

Discovery Channel www.discovery.com

National Geographic www.nationalgeographic.com

Education World www.educationworld.com

5. Plan and Implement Learning Experiences that Support the Highest
Level of Student Potential

Communication Skills. Communication is defined as the transmission of
information through listening and speaking and has various forms: body
language, spoken language, and written messages. Communication skills are
essential for effective teaching. Further, good communication is not only
necessary for teachers to portray caring and compassionate behaviors but for
delivering good instruction as well. Ginott was on the first professional to draw
attention to the importance of communication in education. Moreover, Ginott
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(1971) developed a model of communication with a lucid underlying principle that

reflects the concept of the caring teacher; when adults speak to students, they

must al ways address situations, not the stud
Charles (2000) documented critical components of classroom communication:

listening, understanding, reacting helpfully, and encouraging.

e Listening. It is critical to focus on understanding what the student is
saying with the studentods hetectisteeingt i on of 1
assists teachers in gaining a better understanding of the student.

e Understanding. To communicate with understanding, the teacher must
become aware of not just the student soé
fears, realities, and difficulties. To do this the teacher must listen within
the studentsd frame of reference.

e Reacting helpfully. When an underlying message has been heard, the
teacher should |listen to the studentsao
mannerisms. The students may tell the teacher a great deal about their
needs simply by their reactions to situations. Students rarely express
their needs. Therefore, when student needs are identified, the teacher
should react to such needs promptly and helpfully.

e Encouraging. Teachers should practice encouraging communication that

o
=

(@)
—

i's harmonious with students6é feelings abc
communication provides encouragement. When students worry about
mi stakes or have made a mistake, the teac

Providing encouragement prompts students in the right direction.

Variety of Instructional Strategies. Teachers must leave the university prepared

for realistic classrooms (McBee, 1998). Lee (1992) offered four methods for

involving preservice teachers in learning activities that enrich their teaching

potential and prepare them for realistic classroom settings. Specifically, the four

phases of the learning process in higher education suggest application of the four

methods: design of in-class experiences, design of field experiences, design of

course structure, and design of program structure. Differentiation has become

popular in education as an instructional philosophy aimed at equitably meeting

the | earning needs of al los, €ackmdre&t s in the cl
Strickland, 2007, para. 1).

In-class Experiences. In-class experiences, those that teacher candidates
engage in while attending the university, may be designed by the faculty member
and/or the students, however, they are meant to capitalize on the broad base of
the teacher candidateds |ife. Components of
include:
e Using a variety of techniques for presenting new information (lecture,
panel, debate, demonstration, laboratory, brainstorming, cooperative
learning, internet, and software),
¢ Allowing for a balance of teacher-selected, student-selected activities
(case studies and position papers),
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¢ Providing a variety of grouping arrangements for presentation of
information and student learning activities (individual lifeline, small group
collaborations, large group discussion),

¢ Designing opportunities which will capitalize on student experiences and
diversity (autobiographies, class resource lists, visual maps, in-depth
inquiry),

e Designing a system to provide the instructor ongoing student feedback
(reflective journals, letters to prospective students, surveys), and

¢ Discussing and developing grading/evaluation procedures with students
(Student-developed criteria, student-selected evaluators, and
individualized learning plans).

Design of Field Experiences/Learning Activities. Learning activities that are
performed on a practice site with current practitioners in the field of study are
identified as field experiences. Examples include shadowing, peer coaching,
mentoring, apprenticeships, student teaching, internships, and practica. These
methods should be infused into classes throughout the higher education
sequence instead of being reserved as the final program requirements. Methods
for designing field experiences include:
e Assigning students to a practicum site at the beginning of their higher
education program,
Developing partnerships with Professional Development Schools (PDS),
¢ Designating master teachers as clinical faculty serving student teachers in
the field,
e Designing a seminar to be offered during the practicum experience,
Developing a cadre of mentor practitioners,
¢ Modeling the development of practicum portfolios to identify student
strengths, prior knowledge, and experience in relation to the
practicum/internship experience.

The Practicum. The practicum and the coach/supervisor are essential elements
of professional education within the
expertise, the teachers in training can be guided to reflect upon their actions as
they learn to be effective practitioners. This relationship not only guides teachers
in training but fosters valuable field experiences as well.

Supervision. Longitudinal studies from the research base document
opportunities for teachers to learn and thus give faculty/supervisors an increasing
knowledge base from which to guide and advise, suggesting ways to follow
students or cohorts of students through their teacher education programs, even
into their early teaching years (Ball, 2000). The self-study of University practices
undertaken by education faculty and their associates in the disciplines, puts
educational research in the hands of those who do the work of preparing
reflective teachers (Zeichner, 1999). Zeichner contends that despite heavy
advising loads and despite unfavorable structural condition, teaching faculty are
informing others (lawmakers and policy makers) about best practice and about
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the tensions and contradictions of teaching faculty. Most importantly, the teacher

reform movement, which has been driven by state departments and legislatures,

is moving into a more collaborative mode with the institutions preparing teachers.

Self-study, reflection in an action mode, is the new scholarshipwithiit hought f ul ,
analytic, and forward-looking process based upon the attempt to implement a set

of coherent, well thought out principles and ideas about what teachers need to

know and need to be able to doo (Zeichner, 1

Design of Course Structure. Methods effective with teacher candidates in
designing course structure include:

¢ Involving current and recent graduates in the development of course

syllabi and objectives;

e Offering a balance of required assignments and student-choice
assignments;
Offering a variety of assignments;
Utilizing past student products as resource and reference materials;
Incorporating individualized lesson plans; and
Developing grading procedures that allow for self-evaluation, peer review,
current practitioner feedback, and instructor evaluation.

Design of Program Structure. Program structure involves course work content
and sequence that constitutes a ficourse of s
higher education programs are:
e Gathering feedback from students related to the usefulness of the current
course of study through academic advisement;
e Evaluating and advising current programming and making
recommendations for improvement;
e Offering capstone courses near the end of a program which provide
feedback that can be used in future program designs; and
e Following up with recent graduates to evaluate the meaningfulness of their
course study while meeting university, state, and national standards.

6. Continue to Reflect, Refine, and Revise Professional Practices

Reflective Decision Making. Teacher education must emphasize effective

teaching that i s based on the teacherdos abil
classroom management, appropriate curriculum, assessment, diversity,

instructional strategies and other pertinent areas in education. A major goal of

reflection in teacher education is to nurture teachers to better understand why

some students struggle in school, to help teachers discover and forecast

workable ways of helping students cope with trouble, and to assist teachers in
exploringwaysofc el ebrating studentsd success (Edwar
teacher reflection has been noted as a critical component in education and

professionals have documented its importance.
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In Educating the Reflective Practitioner (1987), Schon identified an approach to
professional activity and professional education that he termed reflection-in-
action (Papell & Skolnik, 1992). Schon reported that reflection-in-action occurs
during teaching, while reflection-on-practice occurs before or after teaching.
Both in-actionand on-pr acti ce reflections are conduci ve
teaching and laying the groundwork for long-range professional growth. Both of
the above types of reflection can help experienced teachers avoid overly routine
action that can occur from having been in similar situations repeatedly, with both
teachers and students learning from each other simultaneously. Both types of
reflection constitute valuable thinking which can capture the clinical mind at work
during teaching and planning for teaching (Erdman, 1987).

Throughout the reflective process, the intuitive know-how that guides
professional skill is brought to consciousness. This usually happens when the
practitioner meets a unique or puzzling situation and tries to cope with it by
reflecting on what he/she is doing to effectively solve the problem. The
reflection-in-action process uses intuition, past experience, and theory; modified
or new interventions may emerge as the process evolves. During in-action-
reflection, the practitioner may recall similar experiences that have occurred in
the past and evaluate how effectively those situations were addressed. The
reflective process includes elements such as recognizing educational dilemmas,
framing and reframing the dilemma, experimenting to discover the implication of
various solutions and evaluating the consequences of the solution (Kenney,
Covert, Schilz, Vignola, & Andrews, 1995).

Papell and Skolnik (1992) have reported ways that reflection-in-action provides
guidance for learning and teaching situations: (a) Expect the unusual. Since each
situation and individual is unique, the learner must search for his or her own
knowledge, then think and act creatively rather than technically, (b) Inductive
learning and process recordings. Two recommended strategies are role-playing
and simulations. Such strategies may elicit a range of responses and perceptions
that relate to both the expected and the unique aspects of a given situation. Two
tools which Papell and Skolnik recommend for bringing reflective processes to
the forefront of studentsd consciousness are
analysis of the journals in groups. Such tools can become important
teaching/learning practices.

Assessment Strategies. Assessment serves four major purposes in education:
(a) measurement of instructional and curricular goals for student learning; (b)
diagnostic evaluation of student knowledge base and needs; (c) revision or
justification of instruction; and (d) comparison of student learning across groups
and populations. Assessment should be educationally sound, may be required
under policy or law, and ought to include provision for informing stakeholders
directly affected by education: parents, community members, students,
businesses, legislators, and policy makers. Teachers and university faculty are
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traditionally left off the stakeholder list, yet that have a vested interest in the
assessment process.

With a wider range of assessments in place compared to thirty years ago and
with criterion-referenced, formative, and performance-based models clearly
articulated in the literature, assessment appears retooled and rethought to serve
multiple purposes. In her text, Gipps (1994) discusses the paradigm shift, which
was then taking place in the 1990s. She takes the view that the most important
use of assessment is professional, and ought to be in support of the teaching and
learning process.

Constructs are held in common across instrument types: cross-referencing
teacher accountability instruments, portfolio compilations, classroom observation,
independent evaluation, case study observations, scored products and objects,
evidences of novice or expert systems, and group dynamics provides a richer
sense of what has been learned by participants. Multiple assessment provisions
insure that strategies are used more appropriately. If it can be understood that
psychometric tests are probability driven and performance assessment of
learning possibility driven, then instrumentation can be designed to the purpose
at hand. Taken a step further, if the tools are respected, assessment should
provide more than one kind of information and invite multiple analysis.

Measurement of Instructional and Curricula Goals. The standards matrices
associated with teacher education and the undergraduate and graduate levels
provide clear articulations of general expectations for preparatory programming.
Within a process-driven self-study, a teacher education unit addresses
accreditation categor i esissiomwhileheeognmzionght e xt of
dual charges in various departmental programs. Increasingly, regional
institutional accreditations intents merge with those of educators. A stronger
sense of parallel intents pervades higher education, making possible concerted
effort toward articulated programmatic goals associated with teacher preparation.
The general availability of teacher preparation standards and clear alliance with
the MDE Curriculum Frameworks for K-12 education further reinforces the
general move to program excellence articulated as INTASC principles. Linn
(2000) argues that while policy makers may see some initial improvement simply
from program articulation, sustainable gains require real improvement in
constructs and measurement tools associated with programs. The Education
Unit at William Carey University uses a five column planning model developed by
the institutional effectiveness committee to systematically determine ways to
document and strengthen its programs. Each year, goals are set and carried
through to a full determination of results and subsequent use of findings.

7. Collaborate with Others to Promote Learning

Community Involvement. The importance of a community in education can no
longer be taken for granted. In the practice of being community members,
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children find models and pathways that help them move beyond themselves to

connect with others and to make contributions for the greater good. In addition,

an educational community provides social and emotional support for children

( O @éilN1997; Sterling, 1998). The overall climate of the school and the quality of
instruction are enhanced as the school devel
among the students, parents, teachers, and administrators who make up the

school setting (Kelly, Brown, Butler, Gittens, Taylor & Zeller, 1998). Most

specifically, parental involvement in education can have a positive and long

lasting effect on students (Clemens-Brower, 1997). In a perfect scenario,

parents would understand how and why teachers teach various lessons. In

addition, parents would help out in the classroom and extend what the teacher is

doing by becoming involved in their chil doés
scenario is not always realistic, it can be encouraged. School personnel should

consider ways of getting to know parents and enlisting their help. Clemens-

Brower (1997) suggested that school personnel should awaken parents to what

is happening in schools through weekly newsletters, semester conferences, a

community week, and fall and spring socials. Practices such as these would

foster good community involvement and supportive relationships.

Parents can be quite forceful in impacting the curriculum (Sadker & Sadker,
2007). They become advocates for rigorous academic courses, inclusion
strategies, differentiated instruction, more practical vocational training and a
significant increase in technology literacy. Many of these concerns are driven by
t he mar ketplace and the communityds concern
workers be qualified, motivated, lifelong learners. Parents representing the
community want to know that they have a voice. The school community cannot
present itself as a castle with the drawbridge raised. Sadker & Sadker (2007)
remind us that the openness of the school to the resources, advice and support
of the community at large is critically important. Teacher candidates must
understand the importance of building trust with the community. If that trust is
lost, the community will remove the foundational supports that will make a school
effective.

8. Anticipating the Needs of a Global Society within a Christian Worldview

The School of Education believes that teaching children and young people is a
ministry not a vocation. Martin Haberman describes Star Teachers as educators
who deeply respect their students, care for them, and trust them. This
philosophy clearly aligns itself to our concept of meeting global needs. The
following parables remind our teacher candidates that every single child is
important.

AMakabigf f erenceo

Every morning an old man walked down the beach picking up starfish that

had washed up in the night. Slowly, carefully, one by one, he threw them
back into the ocean beyond the breakers. One day a young man walked up

52



Conceptual Framework

tohimand asked, Aol d man, w h
? There are th
man picked wup
i fference t t

h
day
ol d
a d
THE STAR POLISHER

| have a great job in the universe of occupations.
What do | do? | 6m a
I t 6 s Iimporast joly.
If you want to know how important,
just go out at night and look
at the stars twinkling and sparkling.

You s eeteacherb m a

The stars are the children in my class.
My job is to take them T in whatever shape they come 1
and shine and buff them and then send them out to take
their places as bright, twinkling beacons in the sky.

y O
hem a
t hr

Aistar

53

throw t
nd youbo
it bac

pol i she



Conceptual Framework

Rel ationship of UnMigsiorsof thle Unizarsitn t o t he

William Carey Universityods mission begins wi
|l i beral arts educationo. This Iinks to the
foundation in the |iberal artsani veEhseiaygidbss s
core requirements to broaden the academic qualifications of the elementary

education teacher candidates. Secondary education candidates become subject

matter content experts in their particular f
framewor k i ncludes a commitment to the Ademons
central concepts, tools of inquiry, and stru
mi ssion statements build the foundation for
Within the universit y 6s mi ssi on i s the second goal to
education programs. The School of Edwucation

professional development program built on five components:
e Applying of pedagogical research and technology;
Designing developmentally appropriate learning experiences;
Supporting each of their studentsdé6 highes
Committing to learning differences, diversity and differentiated instruction;
Refining, reflecting, and revising professional practices.

Theuniver si t yéds motto emphasizes | eadership and
focus of the Unit, the faculty and teacher candidates collaborate in service

projects, designing partnerships with districts and families, and establishing a

global perspective to international education. This collaboration expands beyond

the professional program into the schools and classrooms as the teacher

candidates collaborate with their colleagues to promote learning, differentiate

instruction, and design inclusive learning communities. The Unit works to

challenge teacher candidates with global educational challenges couched within

a Christian worldview. William Carey Univer
statement that Athe individual s thigldestnt i s en
potenti al i n schol arshiTeUni easemship,i andl sg
with that challenge as the faculty works with their teacher candidates, making

them Acaring, rneafkleercstoi.ve deci si on

The third university goal would promote Christian development and social

responsibility. The School of Education recognizes the importance of anticipating

the needs of others through an uniquely Christian perspective. TheUn i t 6 s

mi ssion continues with the stathemedsadf: @At o wun
a gl obal soci ety within aunGhtrdss tc haanl |peernrgsep etca
develop educators with professional knowledge tempered by a spiritual concern

to value each human life within a Christian worldview.
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Philosophy and Vision of the Model

William Carey University was named in honor of a missionary educator who
challenged a sub-continent to reach out to its highest potential. The School of
Educationds vision is to continue that <chal/l
throughout the world, one classroom at a time. The teacher candidates are
trained to be change agents in a high challenge environment. Teacher
candidates are challenged to be leaders eventually moving into the principalship,
district and state leadership, and national and international initiatives. William
Carey University graduates sense their place on a global stage never content
with the status quo, always searching to inspire best practice, and commitment to
every child they encounter. The following describes the supporting philosophy
for each goal of the model.

Liberal Arts Content Excellence

Strong academic coursework provides teachers with the subject matter

knowl edge needed to help students reach the
standards. The Schoolof Educat i ond6s first standard aligns
Proposition 2: Teachers know the subjects they teach and how to teach those

subjects to students. Accomplished teachers have a rich understanding of the

content matter they present in class. They are able to link this subject matter to

ot her disciplines and to real world applicat
to make meaningful connections, the master teacher presents content

information in such a way thatthe s t u d énaih ilhsediately understands the

connections to prior background information and recognizes the value of the

subject matter as it relates to his/her own experiences. The Unit has identified

one standard related to Content Excellence:

The teacher candidate demonstrates a strong foundation in the liberal arts.

NBPTS advocates that teachers must exhibit a deep understanding of the
history, structure, and real-world applications of the subject. Understanding how
the web of knowledge is developed through the integration of subject matter
allows students to think analytically. A teacher who manages information at the
lowest level (Recall and Comprehension) does not have mastery of that
discipline. The unit urges teacher candidates to possess this strong foundation
in order to lead their students to develop higher-order thinking skills. A teacher
candidate who has just fAcoll ected hourso at
foundation to successfully impart knowledge in the classroom. An undergraduate
student seeking admission to the School of Education should exhibit the
characteristics of a lifelong learner. This is the commitment the unit brings to
welfare and education of young people. The School of Education does not
represent the status quo, but rather strives to challenge teacher candidates to
share the richness of the social, emotional, cultural, ethical and physical worlds
for the benefit of all students.
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Specialty Area Preparation

Teacher quality is the central pillar of the No Child Left Behind Act. Without high-
quality teachers, we cannot realize the goal of high achievement for all students.
Therefore preservice educator preparation must be of the highest quality. There
are no shortcuts to preparing master teachers. Substandard educator
preparation programs fail to prepare teacher candidates for the rigors of the
classroom and shortchange students.

NBPTS (2007) believes that teacher candidates must have skill and experience

in teaching their subject matter and recognize the skills gaps and preconceptions

students may bring to a subject. In order for the schools of Mississippi to have a

world class working force, the state must have a world class teaching force. The

School of Education maintains high standards for what accomplished teacher
candidates should knowand do. Itis t he unitdéds goal for teache
realize that higher-order thinking is the hallmark of successful learning at all

levels. Too often practicing teachers end their instruction at the basic level of

thinking: memorization and comprehension. This lowest level of mental activity

fails to develop and exercise the student 6s
acquisition and construction of knowledge. Marilyn Cochran-Smith (2006)

discusses the principle that teacher education should have a curriculum that is

based on research rather than traditions and
mission encompasses this principle. TheUni t 6s faculty redesigns
learning experiences to represent current best practice. Thi s al i gns with | F
Standard 1 that a candidate has current knowledge and appropriate dispositions

concerning the foundations of reading and writing.

The unit has identified one standard to demonstrate specialty area preparation:

The teacher candidate demonstrates knowledge of the central concepts,
tools of inquiry, and structures of the discipline.

Teacher candidates must command specialized knowledge and skills when
delivering subject matter disciplines to their students. The uni t s mi ssi on
continues as the faculty designs multiple paths to knowledge acquisition for the
teacher candidates and then observes those candidates as they replicate these
paths in the student teaching experience. Ultimately the teacher candidates
must provide learning experiences that actively engage the students, connecting
their brains to authentic real world applications. Cochran-Smith (2006) describes
a new trend in university education where the American Association of American
Universities has called on university presidents to provide leadership and
consider teacher preparation an all-university responsibility rather than one that
resides only in the schools of education. This trend would be the School of
Educati on 0 s cahesadness tothelcompletgeducation of teacher
candidates.
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Preservice Experience

The School of Education has built a developmentally appropriate field experience
program for undergraduate teacher candidates. Table CF.3 describes the
conceptual framework for this field-based training program.

Table CF.3 Field-Based Framework

FieldBased Training Develops Effective

Is designed to produce competent Producing skilled professionals

professionals requires a practical program not found
on the university campus.

Provides Skilled Practitioners, Not The best setting for learning a skill is

Theorists the place where that skill is used. The

best person to teach that skill is a
talented artisan. Field-based training
matches future teachers with the most
appropriate settings and the most
competent instructors.

Provides Sharper Focus and Fewer Teaching, like other careers, takes
Distractions careful and focused practice. Such
focus is difficult to achieve in a
university setting where other courses,
abstract theories, and campus
diversions intrude. Teacher education
needs the intensity and focus found
only in a field-based environment.

Uni versity Training Develops Effectiy

Creates and Provides Sophisticated Scholarship is an essential component
Knowledge for producing professionals. If teaching
is ever to be seen as a thoughtful and
reflective profession, it will be through
systematic scholarship available only
on the university campus.

Prepares Leaders, Not Followers If teachers are to be more than
technicians who carry out the
instructions of others, they must be
knowledgeable and informed about
recent research and current theories.
University study provides teachers with
this knowledge, so that they
understand not only how things are
done, but why they are done as well.

Educates Teachers to Examine Current | Practitioners in the field are interested
Practices in staffing schools, not challenging
current practices. An emphasis on
vocational training and placement.
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The teacher candidate applies current research and technology related to the
teaching, learning, assessment process.

Recommended Websites:
Student Web Page/Multimedia Project Rubric
http://www.ncsu.edu/midlink/rub.mm.st.htm

Multimedia Book Report Rubric (Fiction)
http://www.ncsu.edu/midlink/bk.rep.fic.htm

Power Point Presentation Evaluation Criteria
http://www.dedham.k12.ma.us/webgquest/spring2002/bv/pg.24 rubrics-ppt..html

PowerPoint Presentation Evaluation Sheet Unsolved Mystery
http://www.kyrene.k12.az.us/schools/brisas/sunda/mystery/evalform.htm

Rubistar http://rubistar.4teachers.org/

Rubric to Assess a PBL [Project-Based Learning] and Rubric
http://www.idecorp.com/assessrubric.pdf

Professional Education Training

The teacher candidate plans and implements learning experiences that
support the highest level of student potential

In 1966, James Coleman concluded in Equality in Educational Opportunity that
schools make |l ittle difference in a childods
forty years of studies on school effectiveness, Robert Marzano (2007) concludes
that effective schools can make a substantial difference in the achievement of
students (p. 1). Among the essential elements for success in a school are a well-
articulated curriculum, a safe and orderly environment, and the individual
effectiveness of teachers on the faculty. T
is to immerse teacher candidates in the three general characteristics of effective
teaching:

e Effective instructional strategies;

o Effective classroom management strategies;

e Effective classroom curriculum design (Marzano, 2007, p. 3).

Carl Jung best describes the human portrait of the masterte a c h e r . AOne | ook
back with appreciation to the brilliant teachers, but with gratitude to those who

touched our human feelings. The curriculum is so much necessary raw material,

but warmth is the vital element for the growing plant and for the soulofthe chi | d. 0
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Recommended Websites:

Intel® Innovation in Education: Unit and Project Plans
http://www.intel.com/education/unitplans/UP_TOC.htm

Innovative Unit Plans developed as a result of the Intel Teach to the Future
training are showcased online T along with their associated files such as
templates, student organizers, scoring guides, and student project examples.
These files are available in multiple formats for easy access. Search for units
appropriate for your subject area or grade level.

Re-Learning by Designés Task & Unit Design
http://www.relearning.org/resources/PDF/task_sampler.pdf

Lesson ideas that focus on higher-level thinking skills. Use the Search feature

available from the Edit menu to search for particular subject areas.

Educator's Reference Desk http://www.eduref.org/Virtual/Lessons/index.shtml
This collection contains more than 2000 unique lesson plans which were written
and submitted by teachers from all over the United States and the world. These
lesson plans are also included in GEM, which links to over 25,000 online
education resources.

Microsoft in Education Lesson Plans
http://www.microsoft.com/education/lessonplans.mspx

Ideas on how to integrate technology into your curriculum. Includes links to their
lesson plans that correlate to local or state curriculum standards, Encarta
Millennium Lesson Collection, and other educational resources.

Teachnet.com: Lesson Ideas (by Subject Area)
http://www.teachnet.com/lesson/index.html
Lessons sorted by subject area. Most not technology-based.

Education Planet http://www.educationplanet.com/
Search for Al esson medowmwes o for a | arge | 1ist

Schools of California Online Resources for Education (SCORE) CyberGuides:
Teacher Guides and Student Activities
http://www.sdcoe.k12.ca.us/score/cyberguide.html

"CyberGuides are supplementary, standards-based, Web-delivered units of
instruction centered on core works of literature. Each CyberGuide contains a
student and teacher edition, standards, a task and a process by which it may be
completed, teacher-selected Web sites and a rubric , based on California
Language Arts Content Standards.” (source: SCORE)

SCORE Mathematics Lessons

http://score.kings.k12.ca.us/lessons.html

California standards-based, Web-delivered units of instruction centered on
mathematics. Organized by grade level and topic.
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Discovery Channel School: Lesson Plans Grade K-12
http://school.discovery.com/lessonplans/
Browse by subject or search by grade level.

New York Times Daily Lesson Plan Archive
http://www.nytimes.com/learning/teachers/lessons/archive.html

"The archive contains hundreds of free lesson plans for grades 6-12. You may
perform a keyword search to retrieve a lesson, browse the archive by subject, or
scroll down the page to view the most recently published lessons."

The teacher candidate responds sensitively to individual differences and
diversity.

Differentiated Instruction:

Although differentiated instruction is not a new idea, the differentiation movement

has taken center stage as a means of meeting the needs of all students in the

classroom. Differentiation involves finding multiple ways to structure a lesson so

that each student has an opportunity to work at a moderately challenging level. It

is an organized, yet flexible way of proactively adjusting teaching and learning to

meet students where they are, while helping all students achieve maximum

growt h as | earner s. Al nstruction may be diff
product according to the studentsd readiness
& Pierce, 2006, p. 2).

Differentiated instruction implies respect for the learner, and a positive approach
to classroom management. Key components are flexibility and choice. Going
beyond the simple layering suggested for general classroom use by Adams and
Pierce, gifted educators developed a parallel curriculum model suitable for high
achieving students. Tomlinson, Kaplan, Purcell, Leppien, Burns,and St r i ckl andd.
The Parallel Curriculum in the Classroom presents four focus areas:

e core content,

e identity,

e practice, and

e connections.
Specifying areas of impact enables regular educators and educators of gifted
children and adolescents to recognize national standards and state frameworks
as multidimensional and multileveled entities, thus offering extended potential
based in student abilities, interests, and skill.

Recommended Websites i Special Education:

The Ability Hub: Assistive Technology Solutions http://www.abilityhub.com/
This web site will direct you to adaptive equipment and alternative methods
available for accessing computers.
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Adapting and Modifying Instruction

http://www.orclish.org/5_disability res/autism_pdf/5curriculum.pdf

Very helpful ideas and forms for teachers to use to modify instruction for students
with disabilities.

Adapting Mathematics Instruction in the General Education Classroom for
Students with Mathematics Disabilities
http://www.ldonline.org/ld_indepth/math_skills/adapt_cld.html

Articles on Special Needs and IT
http://www.inclusive.co.uk/infosite/articles.shtml

A huge list of resources and articles on how to use adaptive technology for those
with physical disabilities.

Assistive Technology Resource Manual
http://www.isbe.net/spec-ed/pdfs/ell disabilities manual.pdf

DO-IT (Disabilities, Opportunities, Internetworking, and Technology)

Resources For K-12 Educators
http://www.washington.edu/doit/Resources/educators.html

K-12 Teachers, administrators, and support staff will find these resources useful
as they strive to fully include students with disabilities in their classrooms, labs,
and programs.

Inclusion: Yours, Mine, Ours
http://www.rushservices.com/Inclusion/homepage.htm

Resources for inclusion.

LD Online : Teaching Strategies and Techniques
http://www.ldonline.org/ld_indepth/teaching_techniques/strategies.html
Articles on how to help students with learning disabilities become more efficient
and effective learners by teaching them how to learn. LOTS of resources on a
variety of topics and subject areas.

LD Online: Technology
http://www.ldonline.org/ld_indepth/technology/technology.html

New developments in technology, and practical insights into the promise and
realities of making technology work for people with learning disabilities.

Modifications & Accommodations for Learning Disabled Students:
Suggestions for Teachers
http://www.dyslexiaoc.org/pt/modificld.htm
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Schwab Learning Assistive Technology Guide
http://www.schwablearning.org/articles.asp?r=488

Provides an overview of current technologies to help parents decide on available
tools for their child.

Special Education Resources on the Internet http://seriweb.com/

Special Education Resources on the Internet (SERI) is a collection of Internet
accessible information resources of interest to those involved in the fields related
to Special Education, including technology.

SNOW (Special Needs Opportunity Window) Program
http://snow.utoronto.ca/

A provider of online resources and professional development opportunities for
educators and parents of students with special needs. They offer online
workshops, curriculum materials, educational strategies, and other resources
available to assist educators in using new technologies to benefit all their
learners

The teacher candidate continues to reflect, refine, and revise professional
practices.

Recommended Websites:
Education World - Teachers: Career Development
http://www.education-world.com/pro dev/development.shtml

Eisenhower National Clearinghouse: Professional Resources (Math & Science)
http://www.enc.org/weblinks/pd/

Education Conference Calendar http://www.cde.ca.gov/calendar/

Leadership and Decision-Making
Teachers as Leaders

Neuroscience and research on art education and gifted education are combining

to set a new agenda for teacher | eaders. K
in thinking about leadership as a technocratic process to one that embraces art
and offers hope forindivi d u a | and organizational renewal o

high-stakes testing has diminished other school enterprises (the arts, the

sciences, creative thought, and invention), it is time to build our teacher

candidates into leaders who are change agents and who are unafraid to

chall enge fiphonyo scientific evidence that d
practice to be conducted in schools. As a faculty we seek to transform our

teacher candidates. We are not a vocational school for school technicians who

are unable to problem-solve, revise, adapt, and invent in their classrooms. Again

Klein and Diket (1999)poi nt t o t he arts as an exampl e fc
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as a process and a product, is informed by the doer and the receiver, through
criticalawar eness, <creative engagement, and a wil
25). The places where we work can empower or inhibit.

The teacher candidate collaborates with others to promote learning.

ATransformati onal | eader s cairegmelatioeshigs, andr e a
as a result, more just, caring and artf
is the learning community that expands beyond the school walls and embraces

the entire community. The university must step away from its grounds and move

out into the community as caring change agents committed to transformation.

Our field experiences should be an expression of our teacher candidates moving

into classrooms making powerful motivating changes in the lives of children and

young adults.

—o
3
o

t
u

Recommended Websites:

ThinkQuest Libraries http://www.thinkquest.org/library/

An international contest building elementary, middle school and high school
websites and webquests.

K-12 Education Web Rings

All Children Can Learn Web Ring (Special Education)
http://b.webring.com/hub?ring=childishkaren&list

Ring of K-12 School Homepages
http://0.webring.com/hub?ring=k12hp

Teachers.net Webring http://w.webring.com/hub?ring=teachersnet&list

The El ementary Teacherds Web Ring
http://i.webring.com/hub?ring=teachkids&list

1st Grade Web Ring http://m.webring.com/hub?ring=gradel1&list

1st, 2nd, and 3rd Grade Webring
http://o.webring.com/hub?ring=1st2ndand3rdgrad

Second Grade Classes Web Ring
http://f.webring.com/hub?ring=secondgradeclass

Fabulous Fifth-Graders http://e.webring.com/hub?ring=fabulousfifthgra

Middle School Web Ring http://v.webring.com/hub?ring=cps_ms&list
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Subject-Specific Web Rings

The Art Teacher 6 fitpWewsbrikyicomghub?ring=artteacherswebri

The History Te a btip:EhrwébsingWenthubRingxtgachhistory

Music Education Web Ring http://b.webring.com/hub?ring=mels&list

OJK World of Math Webring http://d.webring.com/hub?ring=fhsmath&list

Secondary English Teachers Web Ring
http://k.webring.com/hub?ring=secondaryenglish

Commitment to Diversity

The United States becomes more ethnically and linguistically diverse every year.
More than 90 percent of new residents come from non-English-speaking
countries. The number of students with non-English-speaking backgrounds
represent the fastest growing group of this population. In the last decade, the
total student enrollment in public schools increased by only 14 percent, while the
number of English learners grew 70 percent and is projected to grow even more
(National Clearinghouse for Bilingual Education, 1999). The 2000 U.S. Census
identified 20 percent of school-age children as non-native English speakers
(Herrell & Jordan, 2008). Teachers everywhere are faced with enormous
challenges in their classrooms. On our Gulf Coast campus, this population shift
has produced dramatic changes already as more construction workers are
settling in the area and bringing their non-English-speaking families. The Gulf
Coast teachers and those in central Mississippi are expected to meet the needs
of an increasingly diverse population each year. There is more content to teach
each year as well. Teachers are now expected to integrate technology and teach
to myriad standards, and they are judged by the standardized test scores
achieved by their students, with no excuses tolerated and little understanding on
the part of legislators of the challenges they face daily in the classroom.

The research in language acquisition has been rich and productive during the
past 25 years. Linguists and educators working together have discovered
effective ways to support students in their acquisition of new languages and
content knowledge. The teacher must keep in mind factors such as gender,
ethnicity, and the |@atneedsdhivahedegr ant or fAn
impact language learning (Canagarajah, 2006). Swain (1993) proposes that a
classroom where children work together to solve problems and produce projects
supports their language development in several ways. It gives them authentic
reasons to communicate and support in refining their language production. It
also provides students with the realization that their verbal communication is not
always understood by others. This realization helps to move the child from
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receptive, semantic processing (listening to understand) to expressive, syntactic
processing (formation of words and sentences to communicate).

As far back as 1991, a shift in classroom structures for English learners has been
underway. The shift includes a number of areas as illustrated in the following
table (Herrell & Jordan, 2008).

Table CF.4 Product Versus Process

We are moving from: And shifting to:
A focus on product A focus on process
Teacher-controlled classrooms Student-involved classrooms
Preplanned, rigid curricula Flexible, open-ended curricula
Measuring only performance Gauging competence and potential
Praising correct answers Building on approximations

The School of Education is committed to providing professional training in the
functions of English Language Acquisition. Table CF.5 describes an E.S.L.
developmental program.

Table CF.5 English Language Acquisition

Functions of Effective English Language Acquisition

1. Instrumental The use of language to cause things to happen. For
exampl e, ABathroomod causes
and excuse the student to use the bathroom.

2. Regulatory The use of language to control events or the behavior of
ot her s. For example, fnHe
i ntervene on the childés b

f
€

3. Representation The use of language to communicate facts or knowledge.
For example, Al have t wthat p
the child understands the number concept.

6

4. Interactional The use of language to get along with others. For
example, ASIit with meo is

!

5. Personal The use of language to express personality, feelings, or

feelings.

emotions. For exampl e , il sado i s wus

6. Heuristic The use of language to acquire knowledge. For example,
AShow meo is used to gain

d

7. Imaginative The use of language to create an imaginative world for
pleasure or play. Forexamp | e, fAPr et end
traino is used to create a

(Herrell & Jordan, 2008, p. 3-4)

Recommended Websites:
Non-Native English Speakers (ESL)

Considerations in Teaching Culturally Diverse Children. ERIC Digest
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http://www.ed.gov/databases/ERIC Digests/ed341648.html

Modification Tips and Techniques for ESL students
http://www.migrant.org/esl/survival packet/ESL Tips and Techniques.htm

Modifying Your Teaching For ESL Students
http://www.geocities.com/coraleem/classmods.html

Practical Ideas on Alternative Assessment for ESL Students. ERIC Digest.
http://www.ed.gov/databases/ERIC Digests/ed395500.html

Technology and Multiple Intelligences
http://www.eduscapes.com/tap/topic68.htm

Tech-Savvy: Educating Girls in the New Computer Age
http://www.aauw.org/research/girls education/techsavvy.cfm

Gender Gaps Executive Summary http://www.aauw.org/research/GGES.pdf

National Center to Improve Practice in Special Education through Technology,
Media, and Materials http://www2.edc.org/NCIP/library/toc.htm

ESL Modification Tips and Techniques
http://www.migrant.org/esl/survival packet/ESL Tips and Techniques.htm

Commitment to Technology

The technology revolution especially in elementary schools has changed the face
of education in many districts. As a faculty, we must consider our teacher
candidates will enter classrooms where every student will be issued a laptop. In
one district in central Florida, all students K-12 are issued laptops and are to
consider them as another one of the tools in the classroom. The strong
emphasis on technology education and literacy from primary school to high
school leaves some teacher educators wishing they could retire immediately. In
the School of Education the faculty finds itself challenged to stay abreast of
software and hardware discoveries. School of Education faculty must instruct
with the same tools used in the technology magnet schools across the state.
Often the faculty reports its own children and grandchildren having stronger
technology skills than they do. The research is clear that online teaching
produces valuable results when connected to real world experiences in the
classroom. The teacher candidate must be an internet explorer discovering and
employing the rich learning environment now available to the classroom.
Educational systems are continually under pressure to expand their technology
resources. With these new discoveries, educators should be shifting their
pedagogy away from the traditional lecture and demonstration. Yet, this shift is
dependent on the values, skills, and knowledge base of the individual instructor.
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As faculty members, the School of Education commits itself to a progressive
continuing professional development program in technology best practices for the
university classrooms. Our teacher candidates must experience best practice in
the university classes in order to replicate these instructional models in their own
classrooms. With new technologies, education will experience the creation of
learning partnerships and expectations of learning outcomes that are
technologically advanced. Teacher candidates should experience contact with
teachers from other countries in our pedagogy classes using online tools such as
www.epals.com, a worldwide network of educators and students working
together to promote cultural literacy and global perspectives. It is evident today
that teachers of all generations need to learn new tools, new approaches, and
new skills that will guide them to a better understanding of computer technology.
The advances in assistive technology has allowed special needs children to enter
a level playing field with other students. Before these assistive technology

resources were avail abl e, these student s

always accepting the fact that they were allowed to be observers, not participants
in the learning community. As one elementary principal said to this researcher,

AWe have handled our speci al popul ati on.

the fence. We have separated them so

separation although ruled illegal, has not been erased from the minds of
educators and principals who fear students with learning differences. Technology
allows for those differences and celebrates them. The School of Education
believes that computers used exclusively for drill and practice routines are
wasted.

Technology is now readily available to construct new understandings, broaden
knowledge beyond out-dated textbooks, set up virtual communities for the
purpose of problem-solving, and meet the increasing literacy and communication
demands required by a global instant-information society. With an increasing
shortage in qualified teachers, a new technology model is being utilized in
smaller schools in order to provide upper level courses to advanced students.
The faculty in the School of Education is committed to using online delivery
systems for teacher candidate instruction. By modeling best practices in
technology the university faculty will provide real world examples of the
effectiveness of online presentations and content delivery. i Roent studies by
the National Center for Education Statistics (Waits & Lewis, 2003) and The Sloan
Consortium (Allen & Seaman, 2006) show a growing appeal and acceptance of

they

onl i ne | e ar-Baamsiey Foulgemé& Both2007,p.331). i Educati on i

evolving. The one-to-many approach to teaching that traditional schools offer no
longer meets the needs of the 21%c ent ury | earner, 0 sai

Vice President Todd Hitchcock. AFIl or i

students, anytime, any place, creating a more dynamic learning experience that

wer

Se
C

S

FIl or i
da Vir

mirrors todayoés gl ob al-quelitied teacmess will sugpertr t i f i ed,

student learning and provide access to a cross-section of experts who will
supplement course work and address multiple learning styles and individual

student needs. o (Nagel, 2007, www.thejournal
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Shneiderman (2003) reflects on the development of a conceptual structure for
technology. fAln my quest to deoadbndap a fr amew
focused directly on growing circles of human relationships. In the old computing,

computer usage was usually defined as a solitary experience, a concept that was

encouraged by the term personal computer. But turning outward to focus on

relationships led me to a fresh place where family computer, corporate

community, or civic network might be appropriate terms. A fourth and largest

circle is defined by the citizens of a count
four growing circles of relationships are characterized by size differences and the

degree of interdependence, shared knowl edge,
p.80-8 2) Ben Shneider man, Leonardods Laptop;

computing technologies, 2002/2003, MIT Press paperback).

Gross (2000) argues that Al n a world of acce
new form of thinking and learning is required, a form of thinking and learning that

involves much more intellectual discipline and skills of self-evaluation that we

have yetleamned t o accepto (p. 104). This stateme
now disappeared in the tsunami effects of mandated high-stakes testing

overwhelming all other instructional delivery systems, other than direct instruction

and memorization/drill. The challenge remains as it did ten years ago, and

technology is a major vehicle for the realization of the human potential.

Recommended websites:
Filamentality www.kn.pacbell.com/wired/fil/

Computer Using Educators www.cue.org/

Tom March-Learn to use Internet in Education http://www.ozline.com/

Tutorial for Harnessing the Power of the Web http://www.gsn.org/web/index.html

Videoconference http://www.gsn.org/cu/

Florida Center for Instructional Technology http://fcit.coedu.usf.edu

Ideas for the One Computer Classroom
http://danenet.wicip.org/mmsd-it/tlc/Icomprm.html

One Computer Classroom
http://www.tisdaleschooldiv.sk.ca/kanuski/teachers/onecomputer/one.htm

Management Issues
http://www.stemnet.nf.ca/~jscaplen/integration/english/prepl.html

Classroom Management Techniques
http://www.stemnet.nf.ca/~jscaplen/integration/english/prep2.html
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Teaching/Learning Strategies/Approaches
http://www.stemnet.nf.ca/~jscaplen/integration/english/approach.html

Strategies to Enable More Independent Work at the Computer
http://www.stemnet.nf.ca/~jscaplen/integration/english/independent.html

Alignment with Standards and Assessments

William Carey Universityos School of
transition points, and student learning outcomes with the following standards
systems:

e NCATE Teacher Standards

INTASC Educator Standards

NBPTS National Boards Standards
MDE Professional Educator Standards
IRA Literacy Standards.

The two tables (CF.6 and CF.7) shown below provide the alignment of the
transition points, external assessments, and internal assessments with the major
learning goals of the teacher education program at WCU.
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Table CF.6  Alignment of WCU Standards to Assessment System (Four Transition Points)
WCU Initial Level Advanced M.A.T. M.Ed.
Standard 1: Liberal | Transition 17 Transition 1-Entry Transition 1- Entry
Arts Content Admission/Core Transition 21 Pre- Transition 2-
Excellence Transition 2 7 candidacy-Internship Professional Candidacy
Specialty/Clinical/ Transition 3 Professional | Transition 3-
Professional Candidacy Comprehensive Exam
Transition 37 Student Transition 4- Transition 4- Exit
Teaching Comprehensive Exam;
Transition 4 1 Exit
Graduation/Licensure
Standard 2: Transition 2 1 Transition 21 Pre- Transition 2-
Specialty Area Specialty/Clinical/ candidacy-Internship Professional Candidacy
Knowledge Professional Transition 3 Professional | Transition 3-
Transition 37 Student Candidacy Comprehensive Exam
Teaching Transition 4- Exit
Transition 4 7
Graduation/Licensure
Standard 3: Transition 2 7 Transition 27 Pre- Transition 2-
Teaching, Specialty/Clinical/ candidacy-Internship Professional Candidacy
Learning, Professional Transition 3 Professional | Transition 3-
Assessment Transi_tion 37 Student Candidacy Comp.r.ehensive.Exam
Process Teachmg Transition 4- Exit
Transition 4 7
Graduation/Licensure
Standard 4: Transition 31 Student Transition 27 Pre- Transition 2- Candidacy
Student Learning Teaching candidacy-Internship Transition 3-
Outcomes Transition 4 i Transition 3 Professional | Professional Knowledge
Graduation/Licensure Candidacy Transition 4- Exit
Standard 5: Transition 2 7 Transition 27 Pre- Transition 2- Candidacy
Learning Specialty/Clinical/ candidacy-Internship Transition 3-
Differences and Professional Transition 3 Professional | Professional Knowledge
Diversity Transition 3 7 Student Candidacy Transition 4- Exit
Teaching
Transition 4 7
Graduation/Licensure
Standard 6: Transition 37 Student Transition 27 Pre- Transition 2- Candidacy
Professional Teaching candidacy-Internship Transition 3-
Reflection and Transition 4 1 Transition 3 Professional | Professional Knowledge
Revision Graduation/Licensure Candidacy Transition 4- Exit
Standard 7: Transition 37 Student Transition 27 Pre- Transition 2- Candidacy

Professional Teaching candidacy-Internship Transition 3-

Collaboration Transition 4 i Transition 3 Professional | Professional Knowledge
Graduation/Licensure Candidacy Transition 4- Exit

Standard 8: Transition 17 Transition 27 Pre- Transition 2- Candidacy

Christian Admission/Core candidacy-Internship Transition 3-

Perspective Transition 27 Transition 3 Professional | Professional Knowledge
Specialty/Clinical/ Candidacy Transition 4- Exit
Professional Transition 4-

Transition 317 Student
Teaching

Transition 4 1
Graduation/Licensure

Comprehensive Exam;
Exit
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Table CF.7 External and Internal Assessments in the Assessment System i Initial and Advanced

Transition Points

External Evaluations

Internal Evaluations

Point 1
Admission and Program Core

Entry Stage (Advanced)

ACT Scores (21)
Praxis I: Rdg, Writing, Math
G.P.A. 25

G.P.A.25

External References
Praxis 1: Rdg, Essay, Math
Praxis Il Subject Area)

Rubrics, Portfolios, Presentations
on Major Projects
Self-Reflections T Surveys,
Journals

Content Examinations

Point 2
Specialty / Clinical / Professional

Pre-Candidacy (M.A.T.)
Internship

Professional Candidacy (M.Ed)

Principalds Annu

English Proficiency Exam
Rubrics, Portfolios, Presentations
on Major Projects
Self-Reflections T Surveys,
Journals

Content Examinations

Internship STAI Observations by
Faculty

Rubrics, Portfolios, Presentations
on Major Projects
Self-Reflections T Surveys,
Journals

Content Examinations

Point 3
Student Teaching

Professional Candidacy (M.A.T.)

Professional Knowledge (M.Ed.)

Praxis 11T P.L.T.

Praxis I T Subject Area Exam
STAI Formative and Summative
Observation by Supervising
Teacher

Supervising Teacher Evaluation
of Professional Dispositions

Professional Dispositions

STAI Formative and Summative
Observation by Supervising
Professor

Portfolio

Student Teacher Surveys

Rubrics, Portfolios, Presentations
on Major Projects
Self-Reflections T Surveys,
Journals

Content Examinations

Point 4
Graduation/Licensure

Exit (M.A.T.; M.Ed.)

Classroom Management
Evaluation by Supervising
Teacher

G.P.A.
Professional Portfolio

Comprehensive Exam

Point 5
Post Graduation

Mississippi Annual Performance
Review

-Teacherés Surve
-Principalds Eva

Mississippi Annual Performance
Review
-Teacher

-Princi pal

6s
6s Eval

Sur ve

u

The School of Education assesses transition points through norm-referenced and
criterion-referenced exams, surveys, rubrics, portfolios and observations. These
assessments are designed to collect information from internal and external

evaluators.
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